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The new Training and
Assessment Training Package -

incorporating language literacy and numeracy

competence into training delivery.

in

by Lynne

‘The new Training and Assessment (TAA) Training
Package, which will replace the current Training
Package for Assessment and Workplace Training,
(including the Certificate IV in Assessment and
Workplace Training) is being developed by Business
Services Training Australia (BSTA), National Assessors
and Workplace Trainers (NAWT) division.

In Stage One of the project, NAWT carried out a
lengthy and comprehensive review of the current
‘Training Package (BSZ98). There is a detailed
account of the review process and the
recommendations on the web-site: http://www.nawt.
com.aw/. A number of these recommendations
referred to language, literacy and numeracy.

ADDRESSING THE LANGUAGE,
LITERACY AND NUMERACY
RECOMMENDATIONS

COMMET's part of the project relates to the
recommendations which arose from the Stage One

Jucation & Training P/L (COMMET)

the development of the specialist units. Professional
associations and people with ESL and adult literacy
and numeracy expertise were represented on this
group and were able to comment on the draft units,
the qualification structure and the consultation
process. In addition, a group of critical friends was
asked to provide specific feedback on the units from
different perspectives.

THE TAA TRAINING PACKAGE
“The proposed structure of the new Training Package is
‘more complex than the current BSZ98 and includes 3
levels (Certificate IV, Diploma, and Advanced
Diploma). It has a mix of core units and electives.

PROPOSED CERTIFICATE IV
In the new Certificate IV there are two approaches to
addressing language, literacy and numeracy: the first
is integration of language, literacy and numeracy
across the core units; the second involves the

of list unit at this level,

review process and the of the report

Know the Trade, Not Only the Tricks of the Trade':

m Build in language, literacy and numeracy, as
appropriate, in all the units of the Training
Package.

Develop specialist units related to teaching
language, literacy and numeracy in the VET
sector. Where possible these should build on
existing professional development courses such as
ALT and ANT.

Monitor the language of the document to promote
readability, and ensuring scaffolding for likely
users of the Training Package.

A reference group was established to offe advice on
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“The proposed Training Package has a number of core
units at Certificate IV, which are then nested at higher
AQF levels. The advantage of building language,
literacy and numeracy into the core is that these nits
must be achieved by everyone undertaking the
qualification. According]y, language, literacy and
numeracy become part of core competence. This
approach both reinforces and provides a mechanism
for meeting the AQTF standards, which require all
trainers and assessors to show that they can identify
learners who may need language, literacy and
numeracy support. Part of this generic competence
includes the capacity to develop strategies to support
learners with different language, literacy and
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numeracy learing needs and to identify and ensure the language,
literacy and numeracy requirements built into industry Training
Packages, training programs or courses are met.

One stand-alone language, literacy and numeracy unit at this level
is proposed, called Tutor adults in English language, literacy and
numeracy. This is an elective unit, and builds on the volunteer
tutor training courses. It has application for Volunteer Literacy Tutor
‘Training Progeams, ESL Home Tutors, volunteer agencies, peer
tutoring and in specific workplace contexts. It will provide strategies
for trainers and assessors to assist learners with language, literacy
and numeracy, but it will not qualify a person as a language,
literacy and numeracy specialist.

DIPLOMA/ ADVANCED DIPLOMA

‘The majority of the specialist units in language, literacy and
numeracy practice have been packaged as electives at the Diploma
and Advanced Diploma level.

“The proposed units are

®m Place learners in an adult English language, literacy and
numeracy course (Initial assessment)

Design an adult English language, literacy, numeracy, and
general education course

Design workplace programs for adult English language, lteracy;
numeracy

Provide specialist adult English language, literacy and
numeracy support in a workplace learning environment

Provide specialist adult English language, literacy and
‘numeracy support in an institutional learning environment
Develop skills through an adult literacy course (based on ALT)

Develop skills through an adult numeracy course (based on
ANT)

Develop skills through an adult general education course
Develop skills through an adult English language course

Co-ordinate adult English language, literacy and numeracy
tutors

‘The first draft of these units was available for comment from mid-
November 2002 until mid-January 2003 on the NAWT website. As a
result of the consultations and feedback, the units are in the process
of being re-drafted, and will be back on the website from the middle
of May. Final amendments to the units will be made on the basis of
the feedback received.

PROJECT OUTCOMES

‘The new Certificate IV is designed to ensure that all trainers and
assessors have some knowledge around literacy and training issues,
and have strategies to make their own training accessible to all. This
level of competence represents a very different order to having the
depth of knowledge and skill required in a specialist role.

One of the hoped for outcomes from the development of these units
is that there will be clear definition of the subject matter expertise of
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language, literacy and numeracy practitioners making compliance
with the AQTF clearer. In this project we have set out to try to define
where that specialisation lies, and to define required knowledge and
skills for inclusion in the Training Package. The units provide a
unique model within VET by defining two layers of competence- that
which you need to deliver as a language, literacy and numeracy
practitioner, and that which defines your area of expertise, as defined
in the knowledge requirements of the units. It has been necessary to
do this because the knowledge and skillset (the expertise) is not
described clearly elsewhere,

“This contrasts with other areas where vocational competency is
described in one Training Package, and the skills necessary to train
others is described in another Training Package (currently the Cert
IV). For example, a trainer of Community Development Workers has
their own community development expertise outlined in the
Community Services Training Package, and their training and
assessment skill in the Cert IV, There is no “Education” Training
Package which outlines theoretical knowledge of language, literacy
and numeracy, so we have attempted to do this within the TAA
‘Training Package units. This has been necessary to avoid the
interpretation that if you can speak English you can teach it.

QUALIFICATION OPTIONS AND
PATHWAYS

The purpose of the Training Package is to support effective
vocational education and training. The issue of teacher
qualifications, and what is compulsory, and who decides this, is
complex, and outside the scope of this project.

Many literacy teachers are well qualified with degrees, and post-
graduate qualifications in teaching, However there is a need to
ensure that language, literacy and numeracy is addressed at every
level of VET practice, and this begins with the revised Training
Package which aims to provide a range of VET-based qualifications
from Certificate IV to Advanced Diploma. Each level of the
qualification is designed to provide an increasing level of knowledge
and expertise, which in tur may be extended further through
higher education, if that is desired. For others, the proposed
specialist focus on language, literacy and numeracy within the
“Training Package may represent a level of knowledge and skill that
i appropriate for the work being undertaken.

“The issue of qualifications has long been discussed in the literacy
field. There is no one-way, no one minimum qualification to be a
literacy teacher. Practitioners talk about the qualifications they have,
and where and how they learned to be literacy teachers. Including
language, literacy and numeracy in the Training Package is another
‘manifestation of this broader developmental process. The intent is
not to replace higher education qualifications with the Training
Package, but to provide a vehicle which enables VET practitioners to
develop a range of language, literacy and numeracy skills and
knowledge appropriate to their role and operating context, and to
provide the means for those coming into the field to undertake
relevant training.



NEXT STEPS

‘The next draft should be available from mid-
nawt bsitab.net/

2003 on hitp://

‘The next draft is effectively the final draft, so I would urge all
readers to keep an eye on the website. The website has an excellent
mechanism for feedback which I would like to encourage people to
use. At this late stage, suggest actual changes to wordings, specific
problems and how these might be addressed.

‘There will be three areas to provide comments on:

Units (specialist): remember these are not curriculum, but seek
to describe the skills and knowledge of 2 competent adult
literacy, numeracy, adult English language or general education
teacher. Do they do this?

Units (common): these should specify language, literacy and
numeracy required in all trainers and assessors roles. Do they do
this?

FEATURE

® Assessment Guidelines: are the references to language, literacy
and numeracy here adequate?

m Qualifications Framework: s the packaging of units appropriate
for a language, literacy and numeracy qualification in the VET
sector?

Note: Training for adult literacy teaching: final
report. Know the trade, not the tricks of the trade:
Vol.I Thompson, Meryl; Lee, Wing-Yin Chan, Adelaide Institute
of TAFE , and Training for adult literacy teaching: final
report. Know the trade, not the tricks of the trade:
Vol.ll Thompson, Meryl: Lee, Wing-Yin Chan, Adelaide Institute
of TAFE, can be downloaded from the website www.dest.gov.
au/ty/limet/docs/Final_Report_Vol_1.pdf, www.destgov.au/ty/
litmet/doc/Final_Report_Vol_2.pdf or are available for loan from
the ARIS library

Keepmg ALBE teachers ABLE -

who’s responsible?

by Helen Foley and Jim Thompson. Helen and Jim have been involved in the Adult Literacy and Basic
Education field for a number of years. While they are both currently members of the Australian Council for
Adult Literacy (ACAL, this article is not intended fo represent an ACAL perspective.

In a time of hotly contested controversies, few topics in adult
literacy bring about such an instant, varied and feisty response as
the professional development of the Adult Literacy and Basic
Education (ALBE) practitioner.

The past few years have seen the debate about pre-service and
in-service skills and knowledge of this group alter dramatically. It
seems the centre has shifted away from the array of university sector
under-graduate and post-graduate education programs,
supplemented by marginalised accredited, and some non-
accredited programs that, until a short while ago, were the accepted
norm for transiting into the field. In just a few months the
relevance of these programs has slipped away and we now hear talk
of ALBE PD almost exclusively in terms of the place such skills and
“competencies” have within the most central of all National
‘Training Packages — the Training and Assessment Training
package. The surprise and hostiity expressed by ALBE teachers to
this change in orientation shows that many have been caught
napping,

‘The current situation is a profound shift and one that brings with it
significant possibilities and grave concerns. ALBE, in its more
training flavoured guise of language, literacy and numeracy (LLN),
now has a firm foothold in mainstream vocational training rhetoric
and compliance and a broader profile. This would seem to give
ALBE a new bargaining position within the national training
reform agenda. However this comes at a price. ALBE's traditional
philosophical base and highly reflective practice, and its university
based, theory embedded professional development ideology, sits

uneasily within the ‘staf training * notions and minimal
requirements of professional development and currency that pervade
the national training speatk.

‘The ALBE field at this critical time must put forward a clear and
consistent position of professional development, a position that will
ensure the most vulnerable and disadvantaged clients in the VET
sector, ALBE students, are also those who receive the very highest
quality teaching from the highest quality teachers. Second chance
education simply cannot afford to be second best.

Equally important is the need to ensure that ALI iccessful foray
into mainstream VET programming is not compromised by  limited
vision of what constitutes “quality’ in integrated LLN. The field still
has much to learn and offer in developing collaborative solutions to
long term issues of LLN demands in Australian vocational training.

“The issues are far from simple. Professional development has come
to mean all things to all people and indeed must cover a broad
spectrum of developmental needs from the raw beginner to the most
experienced ALBE teacher. Professional development for ALBE
teachers and managers encompasses:

® pre-service teacher qualifications in adult education
® post-graduate VET qualifications and training

® university recognised qualifications in adult literacy and
numeracy

assessment and training in the VET sector

® curriculum development and moderation
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keeping abreast of changes o clientele

working with diverse learners

the dissemination of new teaching and learning methodologies
and strategies

personal survival techniques

up -skilling in new funding and reporting mechanisms
familiarisation with AQTF policies and procedures
RTO strategic and business planning

human resource changes

enterprise teaching agreements

new technologies and software

ISSUES FOR NEW STAFF COMING INTO
THE ALBE FIELD

For the teacher new to the ALBE field, they must work out how their
experience and qualifications relate to what is required in the VET
sector. They are also immediately confronted by the following
questions. How do their university recognised qualifications
articulate into those required for the VET sector? What do ALBE
students need that is different from school or university students or
indeed students in mainstream vocational courses? How are the
pathways for diverse students from ALBE into mainstream VET,
university, work, community and personal pursuits constructed and
maintained? How is the development and delivery of a VET based
ALBE curriculum different from the delivery of other qualifications?
What resources are there for adults and where are they located? How
do they gain an understanding of the Australian Quality Training
Framework, the Australian Qualifications Framework and the
National Reporting System? What do all the jargon and acronyms
mean and how will they be affected by them? How do casual and
part-time teachers find the answers they need or even anyone to talk
to at a large busy RTO?

ISSUES FOR EXISTING STAFF

In addition to the issues confronting new staff, experienced staff are

often required to take a leading role in:

= Moderation — some ALBE curricula such as the CGEA and CSWE
have had moderation built in as a key component in ensuring
quality and assessment. This has been an advantage for ALBE
staff since the implementation of the AQTE. However time and
resources still need to be found to ensure that all staff are
familiar with curriculum and AQTF requirements.

“Training staff in the use of national mechanisms such as the
National Reporting System.

Incorporating new learning, new theory of adult literacy into
practice

Integrating LL&N into Training Packages and VET training
Working with non-ALBE students

Providing LLN and cultural awareness training for others such
as managers, administrative, auditing, vocational training and
customer service staff.
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Rejuvenating their own practice and the practice of their peers
Re-thinking the philosophical aspects of ALBE and the links with
practice in changing political and economic times and social
environments

Preparing submissions and project applications.

Coming o grips with new technologies for communication and
delivery

ALBE staff are usually made up of a mix of experienced and
inexperienced staff from diverse backgrounds and with diverse
expertise. Together they face the above issues and emergent issues
concerned with new funding programs and reporting mechanisms.
These issues are often magnified for remote and isolated ALBE staff
who are pressed for time, resources and communication
opportunities.

WHERE TO FROM HERE?

For appropriate professional development and the enhancement of
their professionalism, ALBE practitioners will need to be pro-active to
gain what they need. The field has diversified extraordinarily in the
last decade and will continue to evolve, It is often perceived by
practitioners that professional development has been severely eroded
with the passing of the National Staff Development Committee ALBE.
modules and the limited offering of the Adult Literacy and Numeracy
TTeaching courses. This combined with the reduction in university
post-graduate courses for adult literacy and numeracy teaching has
made it very difficult for teachers to assume responsibility for
maintaining their professional currency. - How can ALBE staf drive
the professional development agenda rather than having it imposed
from elsewhere?

‘The continual improvement emphasis of the AQTF should encourage
‘managers to work in collaboration with practitioners to provide
relevant professional development. Attempts will be made to partly
address ALBE practitioners needs with the proposed inclusion of
ALBE competencies in the Training and Assessment package. The
danger here is that these competencies will be seen as all that is
necessary and not part of a continually evolving and broadening
professional development process.

In spite of what seems to be an almost overwhelming number of
issues and concerns facing the ALBE practitioner in these busy times,
there are many professional initiatives constantly under way across
Australia. These may occur as part of an overall plan or as isolated
activities. Many are generated for, and funded by national programs
such as Reframing The Future and Australian Flexible Learning or
guided by contractual funding arrangements. Many more arise
spontaneously across groups of like-minded practitioners who
assume a sense of responsibility for maintaining and expanding
their own professional base. A coordinated network approach in
each state and territory will ensure that ALBE practitioners can not
only participate in existing opportunities, but make their voices
heard so that professional development is truly relevant and current
and the commitment of ALBE practitioners can continue to deliver
the goods well into the future.



The Eastern Region
Languaie and Literacy
Networ

by Karen Dymke, Coordinator, Language and
Literacy Network

The Eastern Region Language and Literacy Network is a dynamic
and successful project that has been funded by the Eastern
Metropolitan Regional ACFE Council for a number of years. Their
continued commitment to funding this project has ensured that the
region has been able to contribute widely to the field.

This year the project is auspiced by Kew Neighbourhood House and
Mountain Women's District Cooperative. It provides the opportunity
for a range of formal and informal professional development
activities throughout the year:

Once a term coordinators from across the region gather to share
concerns, raise issues and share knowledge with each other as to
what is happening in their programs. The generosity that marks
this field is al ery evident as people share news of their latest
audit, ask if any one has written a certain AQTF policy yet, or
enquire as to the availability of tutors for new programs.

A range of professional development activities for teachers is offered
which emerge from the concerns and issues that are presented at
coordinators meetings and tutor surveys. These can range from the
need for very practical inservice on matters such s strategies on
how to integrate numeracy tasks into literacy classes, to bringing
together a new community of practice of CELL practitioners.
Teachers particularly value the opportunity to meet together over a
delicious morning tea! People new to the field are mentored by
experienced practitioners and phone numbers are often exchanged.

In August, the annual Eastern Region Conference is held. It has
developed something of a reputation for having the unexpected and
amusing take place. Acapella groups, digeredoos, Flying Super Rats
and politicians have all been sighted! Workshops focus on a show
bag approach so that everyone leaves with a bundle of good ideas
and approaches to try out. The Conference is open to people outside
of the region as well, at a very reasonable cost

‘The Moderation and Verification day fits in as part of the Network's
role. Facilitators from each domain of the CGEA and are
available all year to support providers with any concems such as
record keeping, developing tasks or preparing assessment activities.
Samples of cover sheets and benchmark activities are made
available. A session for new providers demystifing the processes of
verification, moderation and record keeping is also held. Volunteers
are welcome and encouraged to attend any workshops of interest
throughout the year.

‘The Eastern Region Language and Literacy Network fulfils a very
important role in giving the opportunity for teachers, coordinators
and volunteers to come together in a range of forums to discuss grass
root issues that are affecting them in their day to day practice. Also,
innovative projects and new trends are discussed to keep the region
up to date with the latest developments and discussions in the feld

PROJECT REPORT

Practitioners beyond the Region are welcome to join in with any
activities of interest and particularly our upcoming Conference,
“Grass Roots.” A small cost for practitioners outside of the region
applies.

GETTING BACK TO GRASSROOTS CONFERENCE
Friday 22nd August
Whitehorse Centre, Nunawading.
Details and registration available from

A Collaborative Journey
through Adult Learning

by Simon Dalton, Education Officer, Immigration
Museum

‘The Immigration Museum and CAE are working on a pilot project for
Adult Learners Week. The works of CAE adult literacy and ESL
students will be displayed on the ground floor of the museum. The
opening of the exhibition coincides with the start of Adult Learners
Week. The exhibition starts on Monday, September 1 and the last day
is Sunday, December 7th,

The theme of the exhibition is ‘From there to bere: Journeys of a
lifetime’. This theme embraces a broad range of journeys travelled
that have been of great personal impact. These may include moving
from overseas to Australia, from one state to another, from one place
to another, from illiteracy to literacy, from somewhere else to the CAE,
from detention o freedom, from powerlessness to personal control,

‘The display will feature stories, poems, drawings, illustrations,
paintings and photos. A bonus is that the area where the works are on
display s free to the public. Works will be hung in the corridor
between the foyer and the café atrium with further works on the walls
around the café. Over recent times this space has been utilised for
exhibitions that have  very public resonance; primarily because the
works have been produced by individuals or public organisations that
‘may not usually be able to put their creative talents on display.

The Immigration Museu is committed to adult learning, providing
a range of activities specifically for adults i its educational program.
Further to this, the museum hopes that by making the creative and
personal input of adult learners available as an exhibition, members
of the public can see the scope and talents and learn more about the
learning that is happening at the CAE. It will also offer
encouragement to adult learners who can see their work has a
legitimate place in cultural institutions.

Afeature of the project is the collaboration between the organisations.
‘The adult literacy staff at the CAE and their students have been
working with the museum to ensure work that is curriculum based
and student centred is put forward for selection. A panel comprising
museum and CAE staff will decide which works are chosen. Works not
chosen for the Immigration Museum exhibition will be displayed at
the CAE, something that has happened during previous ALWs.
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Itis hoped adult learners, staff and families will make a visit to the
Immigration Museum during ALW or before December 7 to see the
range of work in the exhibition. The area where the exhibition is
based is free to the public but visitors may also like to venture
beyond and into the permanent exhibitions of the first floor and see
how our immigration history is indeed a portrait of the lives of so
many non indigenous Australians. Walk through one of Melbourne’s
grandest buildings, the Old Customs House, where our galleries
provide a thematic approach to immigration, both past and present.

As this is a pilot project, a successful first exhibition will ensure it
becomes an ALW annual event at the Immigration Museum whereby
an adult education provider undertakes a collaborative project to
promote adult learners and adult learning in our community.
Teachers have free access to all the museu galleries during
opening hours — just show some ID (union card, letter from
principal/manager etc).

VCAL Professional
development and learning
program

by Jan Hagsten, ARIS, Language Ausiralia

“The Victorian Certificate of Applied Learning (VCAL) provides
alternative and flexible pathways to work and further study for
young people whose needs cannot be met by the VCE, The VCAL was
trialed at twenty two education providers in 2002 and s being
implemented this year by over 200 more, including government and
Catholic secondary schools, ACE and TAFE providers

‘The evaluation of the VCAL trial last year highlighted the need for a
comprehensive professional development program for teachers and
other practitioners involved in its delivery. The Victorian
Qualifications Authority (VQA), who are overseeing the development
and implementation of the VCAL, responded by funding a project to
provide a professional development and learning program for 2003
CAL practitioners - teachers, coordinators, heads of department,
principals and support staff. ARIS, Language Australia, in
‘partnership with Northern Melbourne Institute of TAFE (NMIT) and
the Centre for Adolescent Health, successfully tendered for this
project, and has now delivered 16 workshops across the state.

“The focus of the workshops has been on exploring and unpacking
the concept of applied leaming, fostering innovation, encouraging
the sharing of ideas, curriculum and delivery models and the
development of ‘communitie of practice’.

‘The first stage of the project involved consultation with a range of
stakeholders including the VQA, staff involved in the VCAL 2002 trial
sites, VCAL Regional consultants, LLEN personnel and VCAL
coordinators.

Following the consultation phase, the firs. day of the professional
development and leaming program was planned. The workshop
was delivered at 16 sites across Victoria and sought to model the
principles of applied learing through a range of activities, as well
as providing a forum for the exchange of information and ideas
“This phase of the professional development and learning program
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has been well received, with over 600 practitioners attending, with
broad ranging previous knowledge and experience of the VCAL an
its underpinning principles, working with disparate VCAL groups and
delivery models

Asecond professional development day will focus on what has
‘happened at VCAL sites in 2003, and in particular on specific
teaching strategies and the sharing of ideas, materials, and delivery
models. The second round of workshops will be held in third term at
13 locations in Victoria.

Between the first and second professional development day,
practitioners will be encouraged to take part in networking meetings,
aimed to develop local expertise and communities of practice.

VCAL providers will also be able to access ARIS staff and other
“experts’ by email or phone. They will provide practical advice and
information about suitable resources, curriculum, links to other
‘experts’, websites, elc.

On-going evaluation s also a feature of the project with feedback
from the fist professional development day being used to inform the
rest of the professional development and learning program. A final
evaluation will look at future professional development needs.

For more information about the VAL professional development and
learning program and to find out about the activities being.
undertaken, contact ARIS, Language Australia on 03 9612 2600
email jan@languageaustralia.com.au

New Literacy and
Numeracy Units for VCAL

by Jan Hagston, ARTS, language Ausiralia

“The Victorian Qualifications Authority has recently accredited seven
literacy and numeracy units as part of the Victorian Certificate of
Applied Learning (VCAL).

Three units are at the intermediate award level of VCAL:

m Literacy Skills Intermediate Reading and Writing

m Literacy Skills Intermediate Oral Communication

® Numeracy Skills Intermediate.

‘There are four units at the senior award level of VCAL:

m Literacy Skills Senior Reading and Writing

m Literacy Skills Senior Oral Communication

= Numeracy Skills Senior

m Advanced Numeracy Skills Senior

Within VCAL, literacy and numeracy have been identified as essential
skills for effective participation in Australian society and work and
one of the four VCAL curriculum strands is Literacy and Numeracy
Skills. "o satisfy the requirements of VCAL, in the VCAL Literacy and
Numeracy Skills Strand, students must successfully attain one
literacy and one numeracy credit. (Further details are available in
the VCAL Handbook, available at the VQA's Web site at www.vqa.vic.
govau)

However, as the Interim Report of the Evaluation of VCAL Trial 2002,
noted;
“Pronounced lower levels of achievement in literacy and
numeracy of students in the late secondary years present a



substantial challenge to many schools. With his group of
students, the limits of conventional and separate approaches
1o literacy and numeracy teaching are quickly encountered.
There is much to be gained from established adult literacy
practices, including integration of literacy development with
relevant vocational and social goals for the students”
(Henry et al. 2002 p.13).
Consultation with key stakeholders showed a strong support for the

development of VCAL lteracy and numeracy skills units which
enable progression to further learning and work

‘The VCAL Literacy and Numeracy Skills Units have been developed
in response to this identified need. They are based on modules of
the Certificates in General Education for Adults (CGEA), and aim to
enable the development of skills, knowledge and attitudes in literacy
and numeracy in the main social contexts of; family and social li
workplace and institutional settings; education and training
contexts; and community and civic life. The units allow for a
flexible and integrated approach to literacy and numeracy program

based on the need to activities which
are engaging and relevant to students for whom a traditional
approach is not suitable.

‘The VCAL Literacy and Numeracy Skills Units relate to CGEA
Certificate 11 and 111 Reading and Writing Modules and Oral
Communication Modules and Certificate I, I1 and 111 Numeracy and
Mathematics Modules,

Copies of the VCAL Literacy and Numeracy Skills Units Accreditation
Document can be downloaded from the VQA's website —go to
hitp://wwwyqa.vic.govau and follow the prompts to VAL

Sci Web - a scientific
literacy site for adults:
www.aris.com.au/sciweb

by Dave Tout & Maria Santburn, ARIS, Language Ausiralia

A new website is coming your way - Sci Web. This Australian site,
being developed by ARIS, Language Australia, aims to

m increase awareness of the place and importance of science,
technology and scientific literacy for adults

provide a range of freely available science teaching ideas and
activities that support teachers and trainers in teaching science
and technology using activities which integrate science
concepts, literacy and numeracy

provide information about and links to other useful and related
websites (e.g, museuns, relevant associations and
organisations)

increase awareness of, and information about, the new
Certificates in Science for Adults.

BACKGROUND AND RATIONALE

Science education has suffered over the las few decades with fever
and fewer students studying science subjects, from school level
through to tertiary level. There isltte science content delivered as

PROJECT REPORT

part of adult basic education within either the TAFE or adult
‘community education sectors. Investigations and reports have
criticised school science practices and are recommending that action
needs to be taken to address the poor state of science education. [For
example, refer to the 2001 DETYA report “The Status and Quality of
‘Teaching and Learning of Science in Australian Schools: A Research
Report prepared for the Department of Education, Training and Youth
Afairs,” by Goodrum and Hackling, Edith Cowan University, and
Rennie, Curtin University of Technology, DETYA, Canberra, 2001]

‘The growing need for understanding science and technology in the
workplace and community requires that adulis have a broad
understanding of science concepts. Many adults want a better grasp of
science to understand, and have greater control over, their daily lives,
to make informed decisions about their lifestyle, their environment
and the kind of society and world they live in. Science and
technology is often a key driver of change and adults often want a
greater understanding of scientific advances affecting every area of
their lives. They want to know about a range of scientific areas for
personal interest and development, for specific work and training
purposes, and to also allow them to participate more fully in the
community. Knowledge and understanding in science can help adults
follow a broader range of further education and employment
pathways. The Australian and global economy relies increasingly on
scientific and technological developments and on a workforce skilled
in these areas.

However, there are major issues to overcome in introducing and
supporting increased science education into ACE and VET and in
trying to address the problems facing science education and the level
of scientific literacy in Australia. These include:

m lack of awareness of the importance of science and technology
within adult education,

the lack of interested, trained and confident teachers of science.
(At the lower AQF levels, the teachers most likely to introduce and
teach science or aspects of science to students will be literacy or
numeracy teachers. There are very few science teachers at these
levels.)

the almost complete lack of science materials written to support
the learning and teaching of basic science or scientific literacy to
adults.

PROJECT METHODOLOGY

The project’s methodology was for two facilitators (Maria Santburn
and Dave Tout) to work with a small group of interested teachers who
have been teaching science to develop and document examples of
good science teaching activities that integrate and emphasise science
literacy. This will be used to provide part of the resulting website with
abank of teaching ideas at different levels. Activities will be aligned
to both the Certificates in Science for Adults and the Certificaes in
General Education for Adulls (CGEA).

As well this group has researched and documented information ,
organisations and institutions that support the teaching of science.
“This information will be used to provide generic information on the
website about the importance of science, scientific literacy and

technology, including information about the new Certificates in
Science for Adults.
aris RESOURCES BULLETIN 7
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THE WEBSITE:
www.aris.com.au/sciweb

“The website is currently being developed and an
early draft is now online at: www.aris.com.aw/sciweb

“The site has three major components/sections
= Adult Science Literacy

m Tried and True

= Connections,

Adult Science Literacy

‘This part of the site will have information and

articles about

m Why science literacy?

= The role of science in our world/society

® The Importance of science literacy to today's

arthling,

What courses are available and where they are

being delivered

Quotes and extracts from adult students talking about science
The scientific method (e.g. what is science? What do scientists
do?)

Tried and True

“This part of the site will house all the sample teaching activities

“They will be organised under the following categories:

= Science Branch (Biology, Chemistry, Earth and Space Science,
Environment, Physics)

m Themes (How and why, Senses to instruments (Technology),
Health & well-being, Requirements of life, Environment and
‘heritage (Conservation), and Ten minute science

m Templates for developing your own activities.

Connections

This part of the site will have information about, and where
appropriate and available, links to other useful and related websites,
including:

= Educational Institutions

® Associations (e.g. Field Naturalists, Astronomy Society of each
state etc.)

® Places & Science (e.g. Museums, Science works, CERES,

Recycling plants etc.)
= Relevant Web Sites

For further information contact:

Dave Tout, Regional Manager and Numeracy consultant,
Language Australia

Tel: 03 9612 2660

Fax: 03 9612 2601.

Email: davet@languageaustralia.com.au

ARIS’s home page: hiip://www.aris.com.au

Physical address: Level 4, 51 Queen Stree, Melbourne.
Postal address: language Australia, GPO Box 372F,
Melbourne, VICTORIA 3001
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On-line Lireracy Resource:
A Must for Trainin,
Assessors and Trainers

By Robin Francis, general manager, Ausiralian Training
Products Lid., Melbourne

Potential workplace assessors and trainers can learn how to provide
support to people with literacy and numeracy difficulties with an
outstanding toolbox.

‘Trainers and assessors frequently indicate that one of the most
challenging aspects of their work is how to support learners with
literacy and numeracy difficulties. The latest ABS statistics show that
6.2 million adults are unable to meet the literacy demands of the
average Australian workplace, a significant challenge for anyone
teaching and assessing in the workplace.

‘The Online Literacy and Numeracy Resource Centre, released in
2002 as part of the Equity toolbox range, is one of the best resources
available to assist people to understand the basics of competency-
based training, assessment and the principles of adult learning. Its
title perhaps masks the value of its content and the quality of the
teaching ideas and resources in it.

Atoolbox is a collection of resources designed for web-based delivery
on the internet, an intranet or a local area network. Although they
contain resources which can be used in a class-room based delive
‘mode and provide excellent resources for printing and distribution,
their optimum use is through web-based delivery. They encourage
active learning through activities and problems, and interaction
with teachers and collaboration with other learners.

The learning takes place in a hypothetical institute, the Success
‘Training Centre, where trainers learn how to support learners with
literacy and numeracy difficulties in the context of either bridging
programs or Training Package-based programs. Real students, real
teachers, and practical activities and examples of the applications of
good adult learning principles are used throughout the toolbox
resources.

Assessors and trainers learn about competency-based training,
Training Packages or curriculum-based bridging programs while
working through practical activities presented in relation to two very
diverse industries—business services and horticulture. Case studies
of lea such as Carol les of her self-a 3
projects planned for her and other useful details on her progress.
“The toolbox provides clear explanations — not only about industry
Training Packages but how to adapt teaching to integrate lteracy
and numeracy. I would commend this excellent resource to anyone
involved in adult education and to all trainers and assessors.”
(Melanie Burke, Business Retail and Information Technology
‘Training Advisory Council, Northem Territory)

The toolbox was developed by Challenger TAFE and WestOne in
Western Australia and is designed as a flexible learning professional
development tool for trainers.

‘The toolbo is available for sale from Australian Training Products
Information is at wwwatplnet.au or (03) 9655 0600 and you can
view a sample at

wwiflexibleleaming.net. aw/toolbo/seriesé/425.htm



News from the Further
Education Curriculum
Maintenance Manager
(FECMM)

by Robyn Hodge, ARIS, Language Ausiralia

ARIS is responsible for the maintenance and management of
Victorian Crown copyright Further Education curriculum, In this
role, ARIS is required to oversee, develop, maintain and manage a
curriculum service that provides access and advice to ACE
organisations, Regional Council and Board members and staff and
other RTO'S/ individuals on ACFE supported further education
curriculum,

The following courses have had the period

of accreditation extended until 30.6.2004:

® 2003ACC Course in Creative Writing

® 13135VIC Course in Employment & Living Skills

W 12882VIC Course in Introduction to Bookkeeping Concepts for
Financial Management

Establishment of the FE Curriculum Advisory
Committee:

ARIS is secking membership, from interested ACE organisations and
other RTOs (metropolitan and rural) to assist in the establishment
of a curriculum advisory committee for further education
curriculum. The role of the committee is to provide advice and
direction for the reaccreditation and development of further
education curriculum. Among the committee’s first tasks will be to
recommend to ACFE future directions for the suite of FE courses due
to expire December 2003 and June 2004 . For more information, or
to register your interest in being involved, please contact Robyn
Hodge.

Email: robyn@languageaustralia.com.au
Tel: (03] 96122620

PROJECT REPORT

Research project to assist
low level literacy students

by Robyn Hodge, ARIS, Language Ausiralia

Olympic Adult Education received funds from ANTA to investigate
innovative teaching strategies that assist low-level literacy students.
‘hese strategies refer to the activities that are used to assist their
learning, The project worker is Natalie Nawrocki and as a literacy
tutor she seeks to identify and document what does and does not
work for low-literacy students.

Natalie believes literacy tutors have a wealth of information and
experience to share and be of benefit to teachers and students. This
project will acquire information on teachers’ experiences through
teacher surveys, record these experiences in focus group sessions and
valuate these classroom strategies over a period of approx 10 weeks.
The project will document these findings and produce a practical
tool for teachers.

e is seeking responses from teachers who teach equivalent
CGEA Introductory, National Reporting System level 1, or the CJ
foundation courses. The survey will take about 15-20 minutes to
complete. An electronic version can be obtained by contacting
Natalie Nawrocki on nawrocki@vicnet.net.au

Your cooperation is vital to ensure that the needs of low-literacy
students are met.

Natalie will be selecting teachers from the survey who will

partici in a focus group on in July and who will then trial
the strategies and maintain a reflectve journal for a term, Teachers
who participate in the focus group will be paid. Please contact her
for further information.

Natalie Nawrocki

Olympic Adult Education
PO Box 207

West Heidelberg VIC 3081

Email: nawrocki@vicnet.net.au

Discuss issues and ideas. Visit the

[€IAFN Online Discussion Board

www.aris.com.au/cgea

RESOURCES BULLETIN 9



10 voL 14

N N

A i

In this section, selected resources are ‘road tested” by practitioners and academics from the
language and literacy field. If you are inferested in becoming a reviewer of resources then please send an
expression of inferest to the ARIS Resources Bulletin editor stating any particular area of interest. eg. critical

literacy, numeracy, youth, curriculum, efc.

Occupational health and
safety: an introductory
workbook

Edwards, Robyn, 1997 AMES Victoria

Availability: NCELTR, Macquarie University, North Ryde,
NSW Australia 2109

Tel: (02) 9850 7673 Fax: (02) 9850 7849

Email: ncelr@mq.edv.av  www.nceltr.mq.edv.au

Cost: $24.15

Reviewed by Jane Gunn. Jane is fhe direclor of Prolea
Training in Adelaide. Protea fraining’s services include
Workplace English Language and Literacy classes, language
proficiency assessments, project work and consullancy.

Occupational health and safety: an introduclory workbook by
Robyn Edwards contains 10 sections starting with a list of what the
learner should be able to do by the end of the booklet, followed by
some statistics which demonstrate why Occupational Health and
Safety is important in terms of deaths, injuries and costs,

‘The first section provides definitions of Occupational Health and
Safety, giving a short overview of the legislation and what employers
and employees are responsible for.

“The first pages are mainly text and the activity is checking
dictionary meanings. Following these introductory sections some
visuals are provided which give the teacher and students a pracical
way of considering the kinds of hazards which may occur in
domestic stting or in a workplace.

‘The picture of the factory is useful — I dubbed it ‘The Factory from
Hell"and divided my class of cleaners taking an OHS course into
small groups.

“Their task was to identify as many hazards as possible in a limited
time. They were to get one point for circling the hazard, and one for
writing an English description of it. This provided them with an
‘opportunity to work out some of the language that related to
hazards. The groups all had mixed levels of English proficiency, and
in this case were all speakers of the same home language. The
winners scored 55 points and so you can imagine that the
illustrators had crammed in an incredible number of hazards into a
two-page spread.

Many of the hazards on this picture are relevant to settings outside a
factory, such as appropriate storage of dangerous chemicals, use of
protective equipment for hearing and wearing suitable clothes and
shoes for the workplace.

My colleague and I turned the text ‘What makes a workplace safe’
into another exercise. As it stands, it is a list of about 12 employers’
and employees’ responsibilities under the Victorian OHS Act 1985.

NO 2

We wrote each responsibility on the whiteboard, and then asked the
cleaners to give a specific example for their industry.

For example the employer should ‘make sure that all machinery
and equipment is safe’ drew the example of the employer checking
the state of vacuum cleaners, including cords, and providing
portable safety switches. This was a useful adaptation of a page of
text, in which the participants were able to visualise what each point
meant in a concrete example

My colleague who has a qualification in OHS and is much more
familiar with the South Australian legislation than T am, pointed out
that there were some minor differences between our legislation and
the points given in the book. One example of this is that the South
Australian legislation states that an employee must not be affected
by drugs or alcohol at work

Other sections of the booklet look at topics in more detail such as
Reporting a Hazard, Personal Protective Equipment, Safety Signs
and Notices and Types of Injures.

One section that I have used with some success is in Reporting a
Hazard. 1 have used it recently with a group of Advanced English
Program students for whom I am coordinating work experience. The
story is perfect for this group and describes a student in a work
experience placement who encounters some OHS problems at his
placement, He feels anxious about the possibility of an injury
occurring but also lacks the confidence to speak to anyone about the
problem. After returning to his teacher, who reminds him that the
legislation ensures he cannot be discriminated against if he reports a
hazard, he speaks to the supervisor who takes the appropriate
remedial action.

‘This story gave my students the opportunity to discuss some of their
concerns about work experience and then we talked more generally
about stories they had heard from other students about

! ion. What appeared to be discrimination may have been
explained by other factors which they had not considered from the
point of view of the organisation.

Other sections of Occupational bealth and safety: an introductory
workbook are quite visual, although I found one matching task
difficult to do myself. Activity 6.1 gives a series of diagrams about
safe lifting and a set of instructions to match. The design of this task
seems {0 have a key element missing and I would suggest that
teachers make sure they are clear about the correct sequence of
actions and perhaps redesign the task to ensure there is no confusion
amongst students.

“The activities involve using dictionaries, matching words with
pictures, true or false, cloze exercises, identifying hazards depicted in
cartoons and reading and understanding, The book comes with
answers to the exercises and is well laid out.

“The resource is mainly designed for people with a reading level of
ISLPR 2 and suggests use of a dictionary quite frequently. Some of
the terms are very technical, such as ‘irreversible damage’ and



“chemical composition’ (Activity 8.1) while others are much more
ccommon words, such as ‘prevent’ ‘strain’ and ‘twist’ in Activity 5.1

“The teacher would need to assess what degree of knowledge she or
he was expected to assist students to gain and select activities most
appropriate to the students’ types of work and their language levels.
1 would recommend that this book be used in conjunction with
videos which illustrate the key points and to also check with on-line
resources provided by relevant state agencies for any variations in
legislation, or changes since 1997.

As a teaching resource it has plenty of potential for adaptation to
different groups of students, and can be used as a good basis for
OHS training,

Out There

www.tafeve.com.au

Reviewed by Jeannie Turnbull. Jeannie lives in beaufful
Bendigo and works af Bendigo Regional Instiute of Tafe as
Coordinator of CGEA and CIALN Courses. She is inferested in
online learning and in what it can offer fo people with particular
needs.

Out There is an online course geared at the youth end of the lteracy
and numeracy ‘market’. Both a learner’s guide and a teacher’s
guide can be downloaded and printed to use as a reference point.
‘The learner guide tells where and how the learner will learn, gives a
brief outline of what online learning is about and shows the learner
a picture of the home page of the course. Learners can see from this
what each icon ‘does’ in the program.

‘The Unit of Work has the following sections:

Introduction

Your Place — about what i’ like to live in your own place.
Your Money — about the cost of independent living and where a
young person can get their money (if not from parents).

The Law and You — about rights and responsibilities

Your Health — about where to get advice and how to look after
yourself.

= Conclusion

Out There i based on a problem solving approach to learing, in
which leaers draw on their own experience and prior knowledge
to solve real-life problems. Thus learners have the opportunity to
develop their problem solving as well as their reflective thinking
skills when doing the course

I 'wondered what my first impression would be. My hopes for a
course of captivating interest were fulflled. There are more
positives than negatives for this online course. Young people are
very astute online users, demanding at times, I predict that this
course will satisfy their needs. The comment of a trainer who has
d 2002 learners through the course is that it was ‘fantastic
very successful'

When you log on to the course in the TAFE virtual campus (tafevc),
the atmosphere s bright and includes simple animation. Clear
images direct your attention to the course pathways. The icons for

REVIEWS

each section are not explained at the beginning of the course as the
learner enters, but their purposes become clear as the course unfolds,
Relevant “helps’ and necessary downloads are built in and accessible
from the homepage. Once these are installed, videos etc. can be
watched as you proceed through the course,

“This course is effective for youth because the language used is
appropriate for young people (g, teen zine, Have a Go, Write Stuff
etc), this means engagement is more likely. No single page is too
long and many are contained within the one screen. 1 particularly
like the way the next button sits at the top of the screen and is
separated from the scrolling area. How I hate having to search or
scroll all over the page for the ‘next button!

Avariety of activities are available. Worksheets can be downloaded,
filled in and emailed back to the facilitator, or collected by a teacher
in the classroom. Crosswords, quizzes, questions have pop-up
answers so learners can check the knowledge they've gained at many
points in the course. Immediate feedback responses such as these are
important motivational tools for learners. There is always colour,
and the pictures of real people throughout lend authenticity and
relevance to the learning tasks. Challenges are available for learners
to extend their research beyond the online environment and produce
extra assignments.

“The themes are highly relevant. Becoming independent, leaving
home, renting and house sharing, managing on Youth Allowance,
buying your own food, cooking, attending to other needs such as
health, budgeting, are issues most young people deal with or dream
of, many find these relevant to their current situation. Learners will
respond to the relevance of this course and I believe their interest will
be sustained throughout.

All is presented in good taste. The many links to the World Wide Web
will enthuse learners and open up a mine of resources that can be
used for the course and in their own lives (such as the ANZ bank
link). Recipes, rental properties, grocery shopping can all be seen
and tried out online as learners respond to worksheet questions and
quizzes. Linking to Centrelink, for example, allows a flow of
information highly relevant to target learners. Though the course is
more focused on literacy, opportunity for integrating numeracy tasks
is present and I can foresee classroom based maths worksheets
springing from the section called Your Money.

Learning outcomes from Certificates I and I1 in General Education
for Adults (1996-2001) are covered in this course. A checklist of the
learning outcomes matched to course tasks, is provided in the
learner's guide. The practice of self-monitoring progress both
motivates learners and fosters independence. - Self-esteem grows with
this approach and it is another great positive for this course.

“This is one online course worth pursuing and I for one intend to use
it with my classes.

Editor’s note: To sample Out There, visit hitp://www.tafeve.
com.au/teacher/teachers. him!

Access the Courseware catalogue; search for “All units and
modles’; Select the letter ‘O (for Out therel); it will display in a
list. Click on the list; view course details, at the bottom of the
course defails there is an orange button fo ‘Access

Unit/module’.

RESOURCES BULLETIN 11
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Learning to Learn: the next
step — Teaching adults how to
read and write academic
discourse

By Robin McCormack, 2002, Language Australia.

Availability: Language Australia Publications,

= And a separate booklet containing the key ideas underpinning
the course.

‘The resource refers to: “true facilitation of learning”, “honoring of
student’s learning”, and in the “Teacher reflections” sections it
speaks to “teaching what we most need to learn ourselves.”

‘The contents of this publication are clearly outlined in the
introduction to the resource. The background

Leaming to Leam: information, in Question and Answer format, helps
GPO Box 372F, Melbourne, Vi, 3001. ( 4/51 the next step. to explain the author(s)" intent and rationale used
Queen Streef] Key ideas in the creation of this publication. Some of the
Ph: 9612 2600, Fax: 9612 2601, underpinning principles that guide me in my work as an adult
Email: soles@languageaustralia.com.au, the course education facilitator were re-affirmed by the

Web: www.languageausiralia.com.au
Cost: $66 plus postage or $27.50 for the
CDROM Version

Reviewed by Kim Jensen. Kim is an adult
educator from Canada who offered fo give us
an international perspeciive on this resource.

ot e 11
e e

second paragraph under Theory as practical
thinking on page 15:

“In other words, we 1ry 1o describe the
assumptions, contexts, molives, values, effects
and consequences of specific educational
bractices. We do so not to prove that you, the
reader, must also act or think this way, but so

It has been a pleasure and an honor to review this

straightforward and user friendly resource. I found

Learning o Learn: fhe next siep 10 be well-

structured and organized and ready to use. 1 would recommend it
to post-secondary adult basic education (ABE) instructors, senior
high school and college prep programs, as well as adult literacy and
college prep tutors and community based literacy programs. This is
a great resource for new and e\penenced teachers, instructors, and
tutors alike. This publication is self-described as a “how-to”
resource. It is a sequel to the first Learning to Learn: helping
adults understand the culture, context, zmd conventions of
knowledge — a guide for feachers (1991). 1 reviewed this text
without having read the first publication and although the authors
encourage readers to read the first text so that they don't “get
frustrated by gaps, silences, assumptions, and things passed over
without comment “(pg. 8), I didn't find that to necessarily be the
case. My appetite has been whetted to read the first text just to see
what I might have missed though!

‘This resource could be used alone or as a course reference. It most
certainly provides a strong foundation for any ABE or secondary
education course on academic discourse that intends to prepare the
adult learner for a college and/or university setting. 1t could also be
well utilized by tutors providing one-to-one tutoring or even by study
ting to supplement their learning, This resource provides
regarding some of the hidden culture inherent in
academic institutions. This notice and explanation of some of the
hidden cultures characteristics was apparently started in the first five
sessions o the first Learning fo Learn. The authors hope “that
serious attention may be given by government to basic issues of
teaching and learning” and they state that they hope that “the book
may make a contribution to a renewed curriculum focus” pg, iv.

‘The resource includes:

= An introduction to the course;

Background information that helps the reader to relate this
course to the earlier Learning to Learn course (1991);
‘Themes in academic discourse that it refers to as “representing
the units of work originally taught to students in the Retzern fo
Study course”;
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that you can respond by articulating your own
ways of acting and thinking. In other words,
our theorizing is only one voice in a
conversation: the ofber voice, the
complementary voice, we hope is your voice. Thus our voice, fhis
text, is inescapably incomplele; it is intended lo provoke, to offer
a different way of seeing things, o elicit a response.

‘The themes in academic discourse and their corresponding course
units are described and outlined in the “Themes™ introductory
section. The themes include:
Theme 1 Reading academic discourse: discerning patterns in text —
Units 1 —4
Expository writing: representing a domain of reality —
Units 57
Learning about universities — Units 8 — 10
Argumentative writing: participating in a community
inquiry — Units 11— 16
Theme 5 Stylistics: shaping your meanings — Units 17 ~19
‘Theme 6 So what: reflections on academic discourse —
Units 20 —

Theme 2

Theme 3
Theme 4

‘The author states, on page 21, that “each theme is related to the one
before it and builds on it. At the beginning of each theme we include
an introduction to the theme which explains why we focus on the
issues in that theme.”

‘The units within the theme are structured and may contain some or
all of the following sections: main ideas, an activity guide, follow-up
activities, student handouts, Overhead Transparencies (OHTs), and
teacher reflections.

Everything an overworked and underpaid instructor or facilitator
could want!

L didn't mind reacquainting myself with Alvin Toffler’s 7hird Wave
or getting to know the story of Educating Rita in a different light.
‘The manual concludes with an extensive bibliography that provides
the reader with ideas for further background reading as needed.

[ appreciated having and reading the booklet entitled Key Ideas
Underpinning the Course. It did help me “to make sense of the



author(s)" approach by relating it to other approaches taken toward
academic discourse, pedagogy, reading, and writing” (taken from
the page before the Contents page in the booklet). On page one of
the booklet, in the introduction, the authors provide the per{ea
introduction by describing how they define “acad di

REVIEWS

the need for assessment evidence and for methods of conducting
assessments to be based on the actual bearing LL&N has to the
competent performance of work in the workplace. Handbook pages
can be copied for use in training and professional development
courses, Organis ‘may want to introduce workplace assessors/

amuch broader context than most of us are used to, I think. Theyv
state that;

“When we use the term academic discourse, we mean all the
ways of participating in academic life, including knowledge,
that makes up disciplines, pedagogic practices and ways of
reading and writing. We mean far more by academic
discourse than a particular style of communication, an
academic style. We mean by academic discourse a whole
culture, institutions, knowledge, identities, practices of initiation
and so on. And, we should add, a culture on the move, a
culture going through wave upon wave of revolution.”

“The format of this resource is clearly outlined and well organized.
It provides a consistent structure that is used throughout the
themes. This publication is truly a user friendly “how-to” manual.
‘The guiding principles and philosophies articulated throughout the
manual recognize the needs of adult learners and values their
experiences and individual ways of knowing,

Editor’s note: Learning to Learn: introducing adults to
the culture, context and conventions of knowledge:
a guide for teachers by Robin McCormack and Gerri
Pancini - the first volume referred fo in this review is also
available through Language Australia for $36.30 plus postage,
or can be borrowed from the ARIS collection.

Make it real: workplace
assessment strategies for LLN
National Assessors and Workplace Trainers (NAWT) 2002

Availability: National Assessors and Workplace Trainers
(NAWT] level 7, 163 Eastern Road, South Melbourne, Victoria,

Tel: (03) 9645 7455  Fax: (03) 9645 7556

feb: www.nawt.com.au

Reviewed by Dianne Ramage, CEO of Direct Training &
Human Development Ply. Ltd.

trainers to different ways of catering for candidates and individuals
with lower LL&N skill levels.

“This resource discusses the terminology of LL&N and its importance.
It identifies issues Registered Training Organisations need to
integrate into their policies and procedures to meet the requirements
and guidelines set out in the Australian Quality Training Framework,
‘The handbook also addresses the relevance of LL&N to Training
Packages, discussing the competency standards and how LL&N issues
can be directly linked to these competency standard requirements.

‘The format of the handbook is easy to understand and used in
conjunction with the video is a useful resource. It can be used as a
basis for workplace assessors to reflect on the techniques they use for
conducting an assessment, and how to make the assessment process.
actually relevant to the LL&N workplace requirements of the
participant.

‘The resource would be most useful in the induction process for new
assessors, but trainers and assessors could use the resource for
professional development at all levels. The resource would be useful
for industry in the development of assessment methods where
performance criteria are based on the ‘real’ work in the workplace.

Make it Real will also be a valuable resource for companies using.
workplace assessors and trainers who monitor in-house training.

‘The handbook has high quality information for workplace assessors
and trainers when contemplating the necessity of LL&N in the
workplace. It demonstrates the need for assessors to facilitate a
strategy for assessing staff from non English speaking backgrounds
and notes the importance of empowering the candidate and making
the candidate feel comfortable during the assessment process.

The resource addresses issues relating to the use of interpreters in
workplace assessments, assessments made in non English speaking
work environments and whether these assessments would hold up
under scrutiny in an English speaking workplace.

The video gives clear feedback and ideas from people who have
worked as trainers and assessors for many years in four different
industries that generally employ staff who have low LL&N skills, as
higher level skills are not preredquisites for competent job

‘The resource kit (handbook and video) has been developed to assist
trainers and assessors in addressing issues of language, literacy and
numeracy (LL&N) skills in the assessment processes for vocational
education and training, The characters in the video are real
workplace assessors assessing in the fields of primary, secondary and
tertiary industries, providing tangible examples of strategies to
address LL&N issues. The handbook assists assessors in developing
strategies for designing and conducting assessments and is used in
conjunction with the video.

“The resource is a useful tool for industry and training organisations
to improve the abilities of new and experienced workplace assessors
in conducting assessments, making these assessments relevant to

the level of LL&N required in the workplace, The resource identifies

“The video presents actual workplace assessors involved
in varying industries making the product more authentic. The
‘material covers not only the LL&N issues for workers; it also identifies
how assessors can re-examine the process and the performance
criteria when conducting non-written assessments. The video also
discusses the capability of the assessor to conduct an assessment
based on a holistic approach, assisting in the preparation and
development of Evidence Guides and strategies for gathering
evidence, encouraging the workplace assessor to consider how to
integrate a number of aspects in one assessment. The resource makes
it clear to assessors working in the field, the significance of making
the candidate feel comfortable, that their LL&N skills are not central
to the assessment of their work practice if the performance criteria
and related supporting evidence does not call for an assessment to be
Dased on high levels of written skills.
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TOP TEXTS

The ARIS Bulletin is proud fo
showcase a selection of some
‘2o fexts for lower level
tudents selected
Akrs smff and ARIS library
rs. All the resources are
art of the ARIS collection and
re available for shortterm
loan to ARIS subscribers.
The ARIS collection is based at
Language Australia, Level 4,
51 Queen St, Melbourne
Victoria 3000 and can be
2ssed online via the ARIS
source database.

X“"‘ (1996 - 2001) level

S

14

reading and writing
slf-paced materials and
racher’s guide
cMillan, Peter
1997, West Coast College of
TAFE (AMES VET)

his set of materials offrs  teacher's
guide and 5 student workbooks for
leamers doing the level 1 Reading and

Wiiting module of the Certiicates
General Education for Adults CGE:
(1996 - 2001). Each workbook comes
with an accompanying cassette which
talks’ the learner through the activities,
page by page. The workbooks cover the
topics of:

Places in Australia

Famous People

Places Overseas

Love and Life

Fish and Fishing

CGEA (1996 -2001) levels
1 - 2 reading und writing

Flames: better English
through fire safety.
Teachers’ book

Ross, Natalie

1997, Victoria, Adult Migrant
Education Services (AMES)
and Metropolitan Fire Brigade,
Fire Prevention Department

“The result of a joint project betveen
Victoria AMES and the Metropolitan Fire
Brigade, thi kit of a book and audiotape
provides language leaming and
numeracy material for adult leamers in
the area offiresafty and preention.
“The kit consiss of worksheets,teaching
ideas and assessment tass across 3 leels
ofthe Certfcates of Spoken and Writen
English, an audiotape and transcrpts,
reading material, a quiz and a board
game, and ideas around incorporating a
visi from a firfighte to speak to the
dass

‘The materials address four recurring
themes: smoke alarms, escaping from
fire, hazards and prevention, and
calling thefire brigade in an
emergency.

Many of these materials can be adapted
for use with CGEA classes at

Introductory and Certiicate 1 levels
‘The materials are of 2 high qualit,
with excellent graphics which can be
reproduced. Definitely worth a look.

The Easynews series
Edmonds, Jane

2000, Adult Multicultural
Education Services (AMES)
and SBS

‘The AMES/SBS Easynews video series
were originally developed for viewers

self-pac
(second set) and teacher’s

uide
Harris, Clare and Kierath,
Margaret

2000, West Coast College of
TAFE, West Coast Words

This isthe second set of materials
produced by West Coast Training
Solutions for lower level CGEA studens.
They follow a similar format o the first
set with easy to follow instructions, and
activiies in the workbooks and
extension ideas for urther vork on the
theme offered in the teacher’s guide
The tiles in ths sriesarc

Family Snaps

What a load of rubbish!

mmEm
ES
=
g

from languay hen
English. They were developed to help
dennystify Australian news products;
enable greater understanding of news
events; help English language
acquisition; enable greater participation
and understanding of Australian
cultural, historical and social events,
“ites in the series include:

The Melbourne Cup, which gives
background to this big event in the
Melbourne social calendar - covering
ot just the horse race, but the spring
celebration of ashions and comic
dressing up,the drinking and the
gambling (1)

Anzac Day which gives a background
tothe legend of ANZAG day, who the
first ANZACS were and hor they have
come 10 symbolise heroic and enduring
qualitesof the Australian psyche.

Australian Rules Football, which
covers the history of the game as well as
giving a glossary of ooty language and
asummary of the rules.

Australia Day which covers the history
of Australia Day - from Europ
settlement through to today. 1t aso
discusses the Australia Day awands and
what Australia Day means to
Australians today

“The workbooks contain ideas for using,
the videos for language instruction and
practice, with graded teaching points
and worksheets. The books also include
atranscriptofthe video

Food for a new
beginning: a teachin
resource for adult English
as a Second L.anguage
(ESL)

8

o=

O'Day, Carmel
2000, Victoria. Adult
Multicultural Education
Services (AMES)

‘s resource has been produced by the
Adult Multculural Education Services
(AME:
‘The Victorian Foundation for Survivors
of Torture Inc., and is part of the Food
and Nutrition Projectfor Recent Arrivals
from Refugee Backgrounds. The
workbook is designed to introduce new
‘migrants to healthy eating habits,
which research has shown they
frequently have dificuly in
maintaining when faced with a new
culture, and to provide them with the
language skill required to shop, cook,
cat and gain nutritional adviee in
English.

‘The workbook caters for students at tvo
diferent levels of English, CSWE
(Certficate in Spoken and Witen
English) T and CSWE II, and has a
range of familiar language teaching
activitessuch as word searches, gap il
exercises and comprehension questions
‘The workbook is accompanied by a tape
which includes short ialogues based
on the texts. The workbook also
encourages students and teachers to
discuss their current eating patterns,

examine and undenstand food labels
and share recipes, and i is these
sections of the book which may be more
applicable to ESB lteracy tudents,
although many may also enjoy the
word puzzles and small group
discussions,

Going for your Ls
2000, Central West Community
College

“This resource, produced in New South
Wales, provides a comprehensive course
for assstin literacy students and others
10 prepare for the Road Transport
Authority Computer Knowledge Test. 1t
includes

acurriculum outline for 10
modules

activites, lesson plans and teaching
strategies

a required resources list

multiple choice quizzes (vith
answers) for cars, motorbikes and
heavy vehicles

= over 20 worksheets for students.

“The curriculu i designed to be
delivered over 30 hours and covers the
competencies required for students to
complete Introduciory and Certifcate [
levels of the General Curriculum
Options (GCO) stream of the Certificates
of General Education for Adults

(CGEA). The resource was developed for
the CGEA 1996-2002, so care should be
taken when aligning it to the CGEA
2002 - 2006, although much will
remain relevant and applicable. The
course can be delvered as a stand alone
program or integrated into other
programs, as approprite. The resource
is designed to be used in conjunction
with the “Molor Trafic Handbook” and
the Road Transport Authority Computer
Knowledge practce test, which is
available online. One of the aims of the
curriculum s o assststudents to gain
confidence in completing a computer
based multiple choice tet, and it is
therefore essential for students
preparing for the tet through this
progranm 10 have access 10 a computer
“The curriculu i specificaly designed
for use in New South Wales and users
from other States would need to adapt
the materials and chase up their own
state specific practice tess and
handbooks. However, the activites,
lesson ideas and worksheets should be
readily adaptabl.




Learning for life: a low
level literacy curriculum
designed for students

Bottomley, Sue; Corvell,

Lormng o Lt

Wendy; Gough, Diana and
Mclean, Julie

2000, Adult Education
Resource and Information
Service [ARIS)

‘The Learning for Life'curciculum i
non-accredited curriculum developed
specifcally to address the leaming,
needs o adultstudents with mild to
moderate intellectual and muliple
physical disabiltes. The curriculum
acknowledges that many of these
students have presiously been
encouraged to undertake cerifcate
courses such as the CGEA, but that the
constraints ofthese certifcates have
made it diffcult for many intellecually
and physically disabled studens to
successfully achieve in these programs
“The ‘earning for Life curriculum,
ot being constrained by the
requirements of formal acereditation,
takes a different approach, providing,
suggested outcomes and activities which
progressively encourage the students 1o
apply their skills, knowldge and
abilites in increasingly broad ays.
“The “Leaming Web’, the underpinning
concept of the curriculum, suggess that
all learning should start with the slf,
before moving to personal connections,
community connections, world
connections and unlimited connections
‘The curriculum provides examples
using different themes of how leaming,
activities can be structured around the
‘Leaming Web’, ith a wealth of
suggested activites which aim to
maintain the studens’ existing skils as
wellas develop new skill. The
curriculum also includes some useful
suggestions for asessing student
progress within the program and some
sample record keeping sheets.

“The resource will be particularly useful
in providing teachers and tutors

working with disabled students vith an
allerative organisational tructure for
planning their courses, s vell s a
wealth of ideas for actvites based
around developing lfe skl

Life online

2001, Victoria. Office of Post
Compulsory Education,
Training and Employment

“This resource, aimed at students with a
mild intellectual disability aims to
assistthem with independent living
skill,including using public ransport,
budgeting and healthy eating, It
featuresstudents in video clips who are
dealing vith these issues and who
provide an engaging introduction to the
theme of each section of the resource
‘The tasks in the CD are designed to
support the delivery of Certficate 1 in
CGEA (1996-2001). Students also need
some basic computer sills 10 work with
the resouree, such as pointing and
clicking, and some ideas for helping
students who may have diffcultes with
operating a computer are also included
in the material. The teacher's guide,
which is included on the CD gives ideas
for delivery plans for each section.

PRACE Page Turners
Malakar, Chris; Hanrahan,
Moira

2001, Preston Reservoir Adult
Community Education (PRACE)

“The successful Page Tumersseries offers
readers at four levels, supported by
simple,clear line dravings, and with
comprehension questions and a word
lis at the end of the book. These readers
are a good resource for beginning
readers and can be used 10 generate
discussion or as a simulus for witing
Tiles in the seris include

Level 1 — Robots, Not any more, The
e, want a holiday, The duck
Level 2~ The stud, Too many Marias,
Mizar the cat

Level 3 — Just one friend, Cuc’s bed, A
dogs life,Spare parts, Convicts

Level 4 — Pay dirt, Bil
‘Tattoos, Beach

Sandals,

TAFE Frontiers Resources
to support delivery of
lower level CGEA
programs

There are a range of TAFE Frontiers
resources written to support delivery of
the CGEA at lower levels. While many of
these were developed for the CGEA
1996-2001, level 2 (Centificate T —
Foundation), some have been updated
and others are readily adaptable o the
CGEA 2002-2006 for students at
Certificate I levl, providing care is
taken in interpreting levels and
assessment tasks. Tiles in the series
include:
® Reading and writing for knoledge
and self expresson: CGEA | (1996
-2001) Music, gigs an
concerts. Leaming resource
Certificate Tin General Education
for Adults (2002-2006): Work and.
the dole. Learning resource
Certificate I in General Education
for Adults (1996-2001): Behind
e game. Leaming resource
= Work: getting the message
rifcates in General Education
for Aduls (CGEA 2002 - 2006)
CGEA I leamer's resource
Law: you and the law.
Certificates in General Education
for Adults 1 (CGEA 2002 - 2006).
Learner's resource
Australian studies: places in
Australia. Certificates in General

TOP TEXTS

Health and lifestyle: healthy
living Certifcates in General

Education for Adults (CGEA 2002 -
2006) CGEA T : learner's resource
Med a hu.k at the news.
Cen in General bdumlmn
for Mulvs (u.u\ 2002-
CGEA I learner's resource
Science and the
environment: how does your
garden grow? Certificates in
General Education for Adults
(CGEA 1996 - 2001) level I
learner’s resource
= Law: issues in law. Centificates
in General Education for Adults
(CGEA 2002 -2006) CGEATI
learmers resource
Supporting guides for trainers and
learners are available for each title.

Brush up your skills:
CGEA online

enhancement

Hagston, Jan; Tout, Dave
2001, Tafe frontiers

‘This TAFE VC website (which can also
be purchased as a CD-ROM) offers
actvities for CGEA (1996-2001) at levels
2and 3 in reading and writing,
numeracy, listening and speaking and

General Curriculum Options. The site is
with no distractions from the task.

Tasks offeed are also quite

sraightforwand with explanations,
examples and models followed by

practice opportunities with feedback.
texton music and raves and

showing facts and opinions) "t
numeracy and maths section offers
actvites related to time, money, geti
around, shapes around us and graphs

and charts. The spealking and listening

simple, it limited use of graphics and
colour which makes it easy to work

“The reading and writing section

includes spelling and punctuation

activites are more limited and are

targeted at levl 3 students. They x

with, uncluttered and straightforward,
exercises, and reading tasks aligned

to the four CGEA domains (a narrativ

1 job application ltter, an m[umm\l\‘

include an example of how to take

otes from an extended talk and
rescarch activity based on comparing
websites for South Park and The
Simpsons. A useful st for those
wanting additional practice

activities for CGEA lower level
students.
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ARIS has recently
acquired a number of
copies of older adult
education readers, which
will be available for
purchase until sold out.
Copies have also been
added fo the library

collection.

Around our

place

Edwards, Hazel

1982, Council of Adult
Education (CAE)

Around our place is a seies of §
readers which describe everyday
activities in family life. The language
is quite simple and each page of print
is supported by a full page photo,
‘which looks a bit dated because of the
amazing fashions from the early 805 -
but stillsrve to break up the test
nicely. Tils i the series are:

= Baby day, dbout 4 young
‘mother and her new baby, on
their way to have a vaccination.
Kids in the kitchen, zhout
six kids on  wet day in the school
‘holidays who decide to do some
cooking

Strike Day, which tells of a
terrible journey to work when the
trains are on strike. The driver sits
and sresses out about being late,
then it tarts o rain and the spider
appears!

After school which is all
about picking up kids from school
Saturday nightwhich tels
ofthe actvities at the local paper
shop, where everyone is waiting
for the late edition of the Herald.
Doing the washing vhich
is all about a visit to the
Taundromat, where Norma chats
toJan who works there, and tells
‘us all about the other laundromat
users (Tony - whose red towel ran
‘and Mrs Stavros who does a prtty
‘mean job with the iron).

. i the “joys”

other shoppers. The text is dated
by the prices (20 cents or a can of
soup - the good old days!) and the
smack the mother gives her
toddleron page 1! However, it
offers a description of this daily/
‘weekly activity which many
reluctant shoppers will elate o
And In the bush shich is
about a woman who finds herelf
stuck in the bush in the days
before mobile phones.

Cost: $16.50 plus postage for
the set of 8

Caught in between:
a migrant perspective
Safransky, Rosa and Sala,
Margaret (eds.)

1986, Parachue Press

‘This delightful collection offers a
glimpse ofthe lves of migrans to
Australia in the post war years. The
stories are of birth, death, loneliness,
dreams and leaming English. Some
are full of hope and happiness, others
describe feelings of loss and emptiness
Most toris are accompanied by
photos, which show the authors, with
their families and in their homes.
Man of the stores are short and are
quite simple and would be suitable for
Tower level learners, while others are
Tonger and more complex. While the
collction was compiled in the 805, the
stories are timeles, providing &
snapshot of the conflicting emotions
experienced by those who leave their
country o start a e lfe in Australia
“The text might be used in an adult
basic education or ESL class as
stimulus materal for discussing
‘migration,or as a model for writing
about their o lives and experiences.
Cost: $11.00 plus postage

In our own words:

a collection of writing
y women

1985, Council of Adult

Education (CAE]

‘his collecton of poems and prose

shovicases the writing of women from

of supermarket shopping vith
Josh, a2 year od who plays up,
smashes the eggs, et the bread
and makes rude comments about

14 NO 2

diverse backgrounds,who took pat in
creative writing classes at the Council
of Adult Education. The women wrote
about their past, hopes, dreams and
emotions,resuling n an eclctic

collection which spans the great events
of their lives such as birth and death,
but also includes observations of the
everyday activties and ondinary
experiences which occupy most people
in between. The collection offers a wide
of writing from highly
10 prose witen in
everyday conversational language,
reflecting the equally broad ranging.
lives of the women who wrote them,
who are briefly profled at the
beginning of the text. While the
collection originated in the 1980s,ts
content is timeless and s likely to be of
interest 0 teachers looking for
engaging reading material for higher
level students.

Cost: §11.00 plus posiage

Tides of time

Heard, Joe

1980, Council of Adult
Education (CAE)

This autobiogrzphy documents the e
ofoe Heand. Witen asthe old ma's
reminiscencessripted ono the page,
the story takes s through his days in
an English ophanage, bis lfe s 2
deckhand at 14, how he i unoffiiall
adopted by a anily, joins the army;
desrs rather than et poied t0
Burma,reurns tosea fo vork o big
ships going through the Suez canal,
then on a tramp steamer to Japan,
eturns o England and moes around
with  group of gypsies,goes 10 sea
once again and issunk in oneofthe
fist WV offensives. Affer a qic tp
1o France inthe army, he fnally
artives in Australia, where he docs 2

A

string of odd jobs around the country
before ending up dredging in Western
Port Bay, He meets up with his adopted
family for the last time while on a
trade ship between Australia and
England. The tory ends with the wry
comment that he has left  lot of bits
out of this life story - but he adds” I
don'tthink you'd find that part
interestng”

Joe's life comes across very vividly and
would be an enjoyable read for &
higher level iteracy learner
Unfortunately it s not divided into
chapters and has only a few line
dravings o break up the text, which
leamers may find off putting, although
once they getinto the story, they would
surely be carried along by this vivid
recount

Cost: $6.60 plus posioge

WALKING
WORK

Walking to work
1978, Council of Adult
Education

“This reader,which would be suitable
for lower leve lteracy students, follows
aperson on thei walk 0 work,from
Clifton Hill to Collins Street, in
Melbourne. The walk takes the person
past the shops on Smith Street,
through the Fitzroy gardens and up
Collns Street, with smal chunks of
textnext 0 ful page photos of these
ity sights. The walker enjoys the fresh
air and looking at the people siting on
slow moving trams and waiting at bus
stops.

Cost: $6.60 plus posiage

Availability: Al tiles available from Language Australia Publications,
GPO Box 372F, Melbourne VIC 3001. (4/51 Queen St)

Tel: (03) 9612 2600
Fax: (03) 9612 2601,

sales@languageaustralia.com.au
Web: v languageaustralia.com.au
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a range of new adult literacy and basic

education resources and materials. This collection of mainly recent publications is maintained and based at
LANGUAGE AUSTRALIA - Level 4, 51 Queen Street, Melbourne, Victoria 3000.

All resources reviewed and abstracted are part of this collection and are available for short term loan.

Adult education at the
Immigration Museum
2003, Museum Victoria, 2nd ed.

“This i an updated version of the resource
designed to support teachers of adult literacy
and ESL who wish to develop learning activities
related to a visit to Melboune’s Immigration
Museum. The kit includes maps and
descriptions of each of the museum galleries
and information on the different visiting
options available to adult education groups
and how to make a booking. The rest of the
resource i dedicated to activiies including
pre-visit actvities, museum education sessions,
and on-site actvities for ESL, general
education and ELICOS students. The new
version also includes extended online options,
post visit follow up activity ideas and
tanscripts of audio tapes. The activities are
linked to the Certificates in Spoken and Written
English (CSWE), the Certificates in General
Education for Adults 2002-2006, the ESL
Framework and the Tertiary Bridging Course
for International Students. The kit is an
excellent resource for those wishing to turn
their visit to the museum into an engaging
and extended learning opportunity.

Availability: Immigration Museum Bookshop,
PO Box 666E, Melbourne VIC 3001

Tel: (03) 9927 2709

Fax: (03) 9927 2701

Web: hip://immigration. museum.vic.gov.cu
Cost: $16.50 or frea if a booking is made for
a vist fo the Museum by on adlt education
grovp

Adult literacy now!
Taylor, Maurice C.
2001, Culture Concepts

Adult literacy now! is a compilation of
teaching and research experiences from
practtioners in Canada. The collection of
‘papers describes literacy development in
Canada by examining the areas of family
literacy, school literacy, workplace literacy and
community-based literacy. Each area of
discussion begins with a framing chapter, an
introduction to the topic to be discussed, four
chapters on the theme and a synopsis chapter
to conclude.

“This is a wide ranging look at literacy practices
and policy in Canada, starting with a brief
chronological guide to key developments since
the end of World War 11, and emphasising not
only adult literacy but adult learning. Chapters
of interest include:

® Learners: the heart of the matter

“The demographics of low lteracy
Defining reality: the struggle for voice in
Adult Literacy Education (from the
community based literacy section).
Literacy is a labour issue

The worker as lifelong learner

Workplace literacy: reflections on practice
as the bar keeps rising, and

Adult literacy - A new era of responsibility
Availability: DA Information, 648
Whitehorse Road, Mitcham, Victoria 3132
Tel: (03) 9210 7777

Fax: (03] 9210 7788

Email: service@dadirect.com.au

www.dadirect.com.au
Cost: $52.62

Apprenticed... to thril
Varcoe, Libby; Carnsew, Ross
2000, Streetwize Comics

Streetwize Communications produce
information for young people on current issues.
using an easy-to-read cartoon format

“This story has as its main characters three
young women who are interested in pursuing.
careers in information technology (IT). It
explains some of the areas associated with the
industry and how young people can go about
entering the IT industry. The New
Apprenticeships scheme is explained and how it
can be combined with studies at TAFE, school
or a training provider

Included in the pamphlet is a list of phone
numbers, websites and agencies for more
specialised advice.

Availability: Sirastwize Communications
6/245 Chalmers Street, Redfern, NSW
Tel: (02) 9319 0220

Fax: (02) 9319 5553

Email: stwize@shreetwize.com.ou

Web: v sireetwize.com.au

Cost: $1.00

Basic skills for life: sex
education and

Basic Skills for life: smoking
tobacco

Garner, Jane
2002, Axis Education

“These resources are from a series of UK
produced learning materials, which offer
integrated literacy and numeracy tasks linked
to everyday health issues. Each resource offers
awide range of activities and material, which
are well presented and likely to be of interest to
a broad range of adult learners. The resources.
are designed to be used either with teacher
support or by independent learners,
Photocopiable worksheets are provided as part
of the resource, and all activities are supported
by suggested responses/answers.

Sex education covers all aspects of sex
education including conception, pregnancy,
contraception, abortion and $TDs in
considerable detail

Smoking tobacco covers the topic of smoking
and offers articles and activities related to
different types of smoking, such as pipe
smoking and cigar smoking, the effects of
smoking and a range of help for people who
want to quit

Al the activities are linked to the UK National
Standards for speaking, listening, reading,
writing and numeracy, but would also be
relevant to students of the CGEA at Certificate
levels 1 and 2, or other similar programs.

Availability: DA Information, 648
Whitehorse Road, Mitcham, Victoria 3132
Tel: (03) 9210 7777

Fax: (03) 9210 7788

Email: service@dlodirect.com.au

Web: www. dadirect.com.au

Cost: $128.10 each

RESOURCES BULLETIN 17



18 vou

NEW RESOURCES

Bridging the divide:
exclusion/inclusion —
conference papers of the 25th
National Conference of the
Australian Council of Adult
Literacy, Sydney, November
2002

2002, Australian Council for Adult
Literacy (ACAL)

‘The theme of the 25th ACAL Conference
(Manly, November 2002) was chosen to
highlight potential divisions in adult education
by looking at issues such as class, age, gender,
migration, the technological divide and
physical isolation. The conference aimed to
come up with solutions that would ‘bridge the
divides’ to ensure inclusivity in adult basic
education.

Here is a selection from the conference papers:

Certificate I in General
Education for Adults
(Introductory) workbook
Power, Maggie

2003, Adult Multicultural Education
Services (AMES)

“The units in this ESL, CGEA I (Introductory)
workbook contain a series of exercises aimed

Torres Strait Islander Peoples replaces the
Certificate I in Koorie Education (Coorong
“Tongala) and provides accredited further
training for the first time at Certificates 11 and
TIL Course outcomes provide opportunities for
indigenous Australians to gain knowledge and
skills that lead on to work or further study at
senior secondary school level or in the VET
system. The curriculum focuses on skills and
knowledge development through the use of
culturally appropriate curriculum content.

‘The core modules cover cultural studies,
community projects, numeracy, literacy and
learning pathways, information technology,
‘managed individual programs and
employment support and preparation. At
Certificate 11 and 111 levels there is a workbased
project requirement

‘The document includes course information,
outcomes for the three cerificates and a range

= Disempovering workers? A critique of at complementing and facilitating delivery of | of appendices that map modules to Training
workplace language and literacy programs | the CGEA to students from non English ‘Packages, align outcomes to key competencies,
(Stephen Black) speaking backgrounds. The kit does not detail which modules need to be delivered by
= Community Literacy Program - Indigenous | ~provide a series of stand-alone CGEA indigenous persons, and list resources
Peer Tutoring in Literacy/Numeracy (Mary | assessment tasks. It is intended that the Availability: Curriculum Clearinghouse,
Brodie) activities be used to enhance and extend the
Newport Campus Library, Victoria University
= Everyone online 2002 - a forum (Rhonda | - teacher developed progeam, drawing on the TAFE Division
Daniclle) realia from students’ cultures, communities PO Box 199 Footcray VIC 3011
= Using computers in the teaching of literacy | and experiences. Tel: (03] 9264 8413
(Lttle and Keboc) Eight themes (Here | am, Money, Where Lie, | g2 P ‘oo oo,
= Beter things to do; Mothers and maths Let's Go Out, What's on TV? Food and Cooking, | ¢ 0 "¢ "o
(Margaret Carmody) Water, Shapes and Sizes) provide the basis for
& The cartoon and how it may assist the the activites which ofe realistc and relevant | » b
adult lteracy teacher in the class to practice speaking, listening, h A SP"“. y :f'
(Brian Kogler) reading, writing and numeracy in everyday inferactive multimedia
= Training packages: locked out or invited in |~ COntexts. The resource is bya /x program for
(Sue Perisce) cassette for listening exercises. There is a English pronunciation
m  Adult numeracy assessment and section entitled “Teacher's notes and answers” | learners
curtculum; limiting or enbancing the which contains transcripts o the dialogues, Westwood, Virginia W. and Kaufmann,
possblites (B Marr) individual leaning ouicome sheets and n0tes | ggiher
= The literacies of ‘empowerment’ litracy | 10 4555t leson preparation 2003, Protea Textware
practices in a socioeconomically Availability: Adult Muliculural Education
Designed for English d Langua
disadvantaged community (Par Millar) Service (AMES], 255 William Stre, csigned for English as a Second Language
(ESL) and English as a Foreign Language
Availability: Australian Council for Adult Melbourne, Victoria 3000

literacy, PO Box 2283, Canberra ACT 2601
(03) 9326 8369

Fax: (03) 9326 8670

Email: acal@mira.net

Web: www.acal.edv.au
Cost: $25.00
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Tel: (03) 9926 4694

Fax: (03] 9926 4690

Web: www.ames.net.au

Cost: $52.95 (Workbook), $11.95 (Cassette]

Certificates I, Il and Ill in
Learning Pathways for
Australian Aboriginal and
Torres Strait Islander
Peoples

2003, Office of Training and Tertiary
Education (OTTE), Victoria.

The Certificates I, Il and 1 in Learning
Pathways for Australian Aboriginal and

(BFL) leamers who want to improve the
effectiveness of their spoken communication,
this CD-ROM focuses the learner’s attention on
the suprasegmental aspects of English. 1t
covers three levels from lower intermediate to
advanced, and features nine speakers with a
range of speaking styles. Available in
American, British and Australian English
versions, this is the Australian version and
includes:

m six modules which cover pause groups,
pitch change, focus words, linking,
syllables, and sounds

extended passages of natural speech

35 interactive language activities with tests
specch recognition functions which enable



‘mark up then record activities
= 27 video clips with transcripts and hotwords
‘The progeam s designed for adults and could
be used independently or in a classroom
situation. The accompanying manual provides
athorough ‘how to” guide and lists the level
and activity in which a particular topic or
theme i covered. The record book provides
check lsts so that learners can note which
activities they have completed.

Availability: ARIS, GPO Box 372F,
Melbourne (4/51 Queens St. Melbourne]
Tel: 03 9612 2600

Fax: 03 9612 2601

Email: sales@languageausiralia.com.au
Cost: $240.00 single user (includes GST],
$480.00 five users (includes GST), plus
postage and handling. Addtional users or site
licence on application.

Course in Workforce
Re-entry Skills
2003, Victoria University

This 130 hour course replaces the expired
Course in Developing skills for Re-Entry to the
Workforce (2012AAC). It aims to assist long-
term unemployed (2 years plus) and those who
have some degree of uncertainty or lack of
direction re- their occupational preferences;
people returning to the workforce after being on
benclits, injured workers, women wishing to
retum to the workforce; prisoners; and youth.
‘This course can be delivered on either a full-
time or part-time basis and is lexible in nature
in that it may be delivered as a stand alone
course or with other vocationally oriented
courses.

‘The course modules build confidence and
overcome motivational barriers to employment,
increase independence and employment
prospects and identify occupational areas of
interest

Modules in this course are: The contemporary
workplace, Action planning for employment,
Managing personal change and Job seeking,
Significant changes from the expired course
(2012 AAC) include spreading the learning
outcomes from the old, ‘The Changing
Australian Workplace' module between “The
Contemporary Workplace’ and ‘Action Planning
for Employment’ modules and the addition of
the new job seeking module.

Availability: ARIS, GPO Box 372F.
Melbourne (4/51 Queens St. Melbourna]
Tel: 03 9612 2600

Fax: 039612 2601

Email: sales@longuageaustalia.com.au
Cost: $27.50 plus posiage

Critical English for academic
purposes: theory, politics, and
practice

Benesch, Sarah

2001, Lawrence Erlbaum

Material in this resource synthesises the work of
two fields: English for academic purposes and
critical pedagogy. EAP sets the ESL teaching
within the academic field with all its inherent
linguistic and cognitive demands, the critical
pedagogy raises the spectre of institutional
power relations and the connections and
tensions between the identities of teacher and
learnes. Critical EAP engages studens in the
typical activitis of the academic class and
encourages them to question and perhaps
transform those activities and the conditions in
which they arose.

Part 1 focuses on the official and unofficial
histories of EAP, providing an overview of the
history of English for specific purposes;
outlining the political and economic roots of
EAP and the perspectives of those who have
raised concerns about its goals and pedagogjes.
Part 2 applies critical EAP theory to the
teaching practices of the author Sarah Benesch,
with links through psychology, anthropology,
and broad fields of the social sciences.

Availability: DA Informafion,
648 Whitehorse Road, Mitcham,
Victoria 3132

Tel: (03) 9210 7777

Fax: (03) 9210 7788

NEW RESOURCES

capabilty? and “The principle of enterprising

learning’

‘The second half of the book addresses
assessment, the principles for developing
enterprise education programs and strategies
for developing the capability of teacher/trainer
staffto develop this type of educational
approach.

For teachers and trainers who find it hard to
picture how ‘whole task - whole person’
activities can translate to a set to standard.
learning outcomes and who want to consider
the creative challenges of teaching and
learning, have a flick through this book.

Availability: Enferprise Design,

PO Box 80, North Hobarl, Tasmania 7002
Tel: (03) 6231 3970

Email: edop@ozemail.com.ou

Web: www.enterprising education.com
Cost: $75.00

ways fo teach

Email:
Web: www.dadirect.com.au
Cost: $37.63

Enterprising ways to teach
and learn. Book 1:
Enterprise principles

Kearney, Paul

1999, Enterprise Design Associates

“There is nothing so practical as a good theory’
Kurt Lewin.

Lewin's quote heads the foreword to this book.
Paul Kearney’s enterprise education materials
outline the ways in which teachers in adult and
adolescent educational settings: VCAL, CGEA
and VET for example, can develop practical
strategies and activities for applied learning
tasks and projects. The book includes examples
of the “enterprise approach to education”:
cooperative learning tasks that young adults
can undertake in small groups; The Water
Tower, Public Relations Research, Art class
projects, among others. The features of these
tasks are then explained in parts two and three
of this book, ‘What is enterprise and enterprise

and learn. Book 3: Enterprise
brief

Kearney, Paul

1998, Enterprise Design Associates

“Entexprise brigfs is one of a series of books
that: *....builds on the great progessive
traditions of education: taking responsibility for
learning, learning first-hand rather than
second hand, learning with and from one
another, and learing to theorise.”

“This book builds on some of the principles
outlined in book 1 of the series, and details a
series of activities or enterprise briefs. These
“real life’ projects are designed to achieve
standard school based curriculum outcomes,
plus enabling students to practise some kind of
enterprise (responsibilit, teamwork,
experiential learning, reflection)

Over 20 different briefs are included in the
book. The student handouts include the
parameters of the enterprise - the areas they
might choose to focus on and ideas and
resources for how they might get started and
how they might present what they find. Teacher
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Titles from the TAFE Frontiers Introductory

Biology series

2001, TAFE Frontiers

ARIS has recently added 3 titles from the TAFE frontiers Introductory Biology
series to the collection. The resources move quite quickly and introduce new
concepts and terminology at a fairly rapid pace, with new information provided in
relatively large chunks. They are likely o be useful for working with students
undertaking Certificates Il/Ill in Science for Adults or as support material for any
training which requires knowledge of the topics covered.

Introductory Biology:
Classification Systems: learner
resource

Hudson, Natasha

Classification Systems looks at the work of
taxonomists and how they classify all living
organisms on earth. There are diagrammatic
representations of the classification system and
line drawings throughout assist in explaining
the characteristics of each of the kingdoms.
There are eight units in the resource. Diversity
introduces much of the terminology and
rationale behind the classification system and
this s followed by identification keys and an
explanation of how they are used to identify
an organism. Each of the kingdoms is then
looked at in more detail: Kingdom monera
(bacteria and some algae), Kingdom protista
(other algae, slime moulds and protozoa),
Kingdom fungi (yeasts moulds, mushrooms
and toadstools), Kingdom plantae (conifers,
flowering plants, mosses, ferns) and Kingdom
animalia (all the animals, divided into 10
phyla).

Introductory Biology:
Characteristics of Flowering
Plants: learner resource
Hudson, Natasha

Flowering plants begins by defining the plant
kingdom then looks at the growth and
development of flowering plants, their
biological characteristics and how
environmental factors affect their growth.
There are line drawings throughout which
assistin explaining the concepts and
terminology presented. There are six units in
the resource. 7he plant kingdom which
briefly looks at the different kinds of plant
within the Kingdom Plantae; The structure of
@ plant cell which reviews the ultrastructure
of plant cells; Plant growth and metabolism
which looks at how plants get the essential
nutrients they require; 7he structure of a
plant looks at the internal structure of roots,
stems and leaves; Flowers takes an in depth
look at flowers and fertilisation and
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germination; and Photosynthesis which covers
the reactions of photosynthesis and
respiration.

Introductory biology:
ch istics of

notes include some background to the brief
focus and ways in which to etend or vary the
brief to suit different groups. For teachers and
trainers looking for a supportive entry point
into the types of applied or integrated learning
projects that are a feature of VCAL and CGEA
delivery, this might be a good place to start

Availability: Enterprise Design,

PO Box 80, North Hobart, Tasmania 7002
Tel: (03) 6231 3970

Email: edap@ozemail.com.au

Web: www.enterprising education.com
Cost: $85.00

Exploring the social and

learner resource
Pierce, Sue

Mammals looks at the characteristics of
‘mammals and their major systems and
processes and how they operate. There are ten
units in the resource:

Characteristics of mammals which briefly
reviews the 8 characteristics of mammals; 7he
digestive system which looks at the
structures, organs and processes involved from
ingestion to excretion; The circulalory system
which includes the components of blood, and
the structure of blood vessels; 7he Circulation
of blood in the body which looks at the heart
and the cardiovascular system; 7he Lymphatic
system looks at the structure and function of
Iymph nodes and vessels; 7he respiratory
system looks at the structure of the lungs and.
gaseous exchange; The breathing process
covers the mechanism of breathing and the
role of the diaphragm; The urinary system
looks at the kidneys, bladder and how urine is
produced; and Homeostasis and the
endocrine system ooks at the importance of
‘maintaining a stable internal environment
and the role hormones play in achieving this.
The nervous system is the final unit, which
looks at the central nervous system and the
peripheral nervous system,

Availability: TAFE Frontiers, PO Box 457,
North Melbourne, Vicioria 3051

Tel: (03) 9670 8123

3) 9670 8125

Web: www fafefronfiers.com.au

Cost: Classification sysiems $28.20 or
$22.55 [VicRTO)

The characeristcs of flowering plans $27.80
or $22.75 (VicRTO)

The characteristics of mammals $26.65 or
$21.30 (VicRTO)

ic impacts of adult
and community education
Birch, Elisa-Rose et al.
2003, National Centre for Vocational
Education Research (NCVER)

“This report documents exploratory research into
the social and economic impacts of the adult
and community education sector (ACE) using
qualitative data collected through a survey of
300 providers. Results indicate a community
and regional development link to ACE
provision, whereby it can strengthen
community bonds, make a substantial
contribution to the local community through
volunteer labour and, particularly in rural
areas, be critical in assisting local residents to
gain and maintain skills in response to
changing regional development directions.

ACE provision was also important in keeping
longer term unemployed peaple and those with
disabilities engaged and in touch with the local
community, although all these groups were
generally under represented in the student
profile. Finally, the report looks at the learning
pathways followed by ACE students which
suggest that more than half continue studying
or obtain work following their involvement in
an ACE program, which in tum leads to greater
eamning pover and therefore economic benefits
for these individuals.

Availability: NCVER, Orders Depr,
252 Kensingfon Rd, Leabrook SA 5068
Tel: (08) 8333 8416
: (08) 8331 9211
orderit@ncver.edv.au
Web: hiip://www.ncver.edu.au or download
from website
Cost: $23.50 for printed edition




Job-seeking skills
Hill, Deborah; Hayward, Sherry
1998, Eastern House

Originally written for a module in the National
Jommunication Skills curriculum, this book
assist jobseckers develop the necessary written

and oral communication skills to confidently
apply for work,

Aseries of activities demonstrates ways in which
10 evaluate the employment market and
research companies. Personal attributes such as
‘motivation, organisation and time
‘management are highlighted. Practical skills
cover writing resumes, application letiers and
how to present at interviews. Illustrations and
graphics accompany the text to emphasise
points or 1o bring a lttle humour to the topic.
Originally designed as a self paced work book,
literacy teachers may also find it a useful
resource to di in to when working with higher
level students or to adapt for working with less
confident groups.

Availability: DA Information,

648 Whitehorse Road, Mitcham, VIC 3132
Tel: (03) 9210 7777

Fax: (03) 9210 7788

Email: service@dadirect.com.au

Web: www.dadirect.com.au

Cost: $23.50

Exploring the International
A£I’f Literacy Survey data:
plications for Australian
research and policy

Hagston, Jan

2002, Language Australia

“This DEST funded project aimed to explore and
review the literature related to the International
Adult Literacy Survey (IALS), which collected
and analysed data from 20 countries between
1994 and 1998, In addition it aimed to explore
how the data might be used to inform
education, government and business in terms
of social education, policy and planning and to
develop recommendations for further research
The project also sought to ascertain if the 5
levels of literacy referred to in the TALS survey
data aligned directly with the 5 levels of the
National Reporting System, as this appeared to
be a commonly held belief in the Australian
literacy community. Findings revealed however
that the levels were not in alignment, with no
TALS tasks equating to NRS level 1 and
fundamental differences in underpinning
assumptions and theories resulting from the
different purposes of the two instruments. The
report documents and analyses the Australian
data originally presented in the Aspects of

Literacy reports, including comparative analysis
with data from other countries. This analysis
revealed that Australia consistently ranked
lower than other countries such as Sweden in
attainment of higher order lteracy levels,
raising questions as to what variables were
impacting on these results and what further
research should be undertaken. The report is
clearly presented with excellent use of graphs
and tables to visually represent the data trends
being discussed.

Availability: longuage Aushalia Publications,
GPO Box 372F; Melbourne VIC 3001

(4/51 Queen St)

Tel: (03] 9612 2600

Fax: (03] 9612 2601

Email: soles@longuageausiralia.com.au
Web: www languageausiralic.com.au

Cost: $27.50

Factors that contribute to
retention and completion
rates for apprentices and
trainees

Harris, R. et al
2001, National Centre for Vocational
Education Research (NCVER)

This study, in which more than 400 apprentices
and trainees were involved, looked at the factors
which impact on retention and completion
rates across a range of different industries. The
study revealed that a complex interaction of a
‘number of factors, affected the likely
completion of an apprenticeship or traineeship
and that there was also significant variation
between different industries. Most apprentices
and trainees indicated that they were tempted to
give up their course at some point, with
negative influences shown to be cumulative,
with trainees being more likely to drop out
where more factors were involved. Negative
influences included personal factors, such as
the support of family and friends, industry
factors, such as the value based on the
qualification, workplace factors such as having
reasonable hours and duties and training
factors including the experience and expertise
of the trainer. The report also makes a number
of recommendations about possible
interventions which might enhance completion
rates in the face of particular negative factors,
such as offering induction and avareness
raising information for parents of apprentices
and giving first year apprentices access to
concessions similar to those available to the
unemployed.

Availability: Available only vio the website
www.ncver.edv.au
Cost: free

NEW RESOURCES

Literacy and the curriculum:
success in senior secondary
school

g
Cumming, Joy; WyatSmith, Claire feds.)
2001, Australian Council for Educational
Research (ACER)

‘This is an across-the-curriculum look at
literacy in senior secondary schools (post-
compulsory years) and recognises that lteracy
is no longer confined to simply having the
ability to read and write and that this fact alone
suggests the need for those involed in post
compulsory schooling to rethink the ways they
structure and deliver their educational
programs, The catchwords for this rethink are
‘multi-theoretical and multi-disciplinary’;
challenging the educator to look at how their
Tearners engage with the world rather than with
curriculum subjects. This book talks of
literacies, and their relationship to speaking,
listening and critical thinking, The research for

e book was done in four schools and is based
on classroom practice. Subject areas that get
particular literacy attention are legal studes,
science, health and physical education, English
and multimedia.

Availability: ACER Press Customer Service,
Australian Council for Educotional Research
Private Bag 55, Camberwell, Victoria,
Australia 3124

Tel: (03) 9835 7447

Fax: (03) 9835 7499

Email: soles@acer edu.au

Web: www.acerpress.com.au

Cost: $49.96
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Live/age: a social model for
older learning in the community
2002, Leicester Adult Education College

Asa result of a four year project researching
learning among older people in the English
ity of Leicester, the Live/age program was
developed to assist in the establishment of
active partnerships to encourage community
based learning opportunitis. The research
revealed that much of the learing done by
older people was hidden” and that its benefits
were not reaching the wider community. With
the development of networks in the
community, adults could have the chance to
participate more strongly in their communities
through leaning, and by playing a role in
educational planning and policy. Morcover, it
was a chance to engage new leamers and to
reduce social isolation.

‘The CD sets out the rationale for the project
and the process for mapping out existing
resourcesand consuling ith the commuity.
Reportsof the research and the *

guide to mapping resources can be downloaded
from the CD. There is also a lst of useful
websites which conneet direcly to the Internet.

Availability: leicester Adult Education
College, Wellington Street, Leicester England
LET 6HL

Tel: (0116) 233 4343

Email: info@liveage.org

Web: www.liveage.org

Cost: freo

Making the jump. “We can
do a good job”: a pack for
adults with learning difficulties
who want to work

Jacobsen, Yola

2002, National Institute of Adult
Continuing Education (England and
Wales) (NIACE)

NIACE in the UK has produced this resource to
help people with leamning difficulties make the
jump to paid work. It offers information and
advice on a range of topics including choosing
a course which develops work related skills,
deciding what job might suit you, where to find
help when looking for work, and information
about sick leave, pensions, trade unions, pay
and conditions, being self-employed and
voluntary work. All the information is given in
simple language, using large print and in
manageable chunks. The resource also
includes line drawings and sketches which
break up the information. The book is designed
to be directly accessible to an individual, as a
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source of information, or to be used as a
resource by a group, where the ideas and
information presented could be used as
discussion points. Sample questions for
reflection are found at the end of each chapter
Although there are references to UK institutions
and benefit schemes, much of the material is
relevant to the Australian context and could be
adapted

There is also an accompanying CD-ROM
version of the resource, which cnu\d be useful
for those people who have difficulty accessing
print based materials.

Availability: NIACE , 21 De Monffort Sireer,
Leicester LE17GE, England

Web: www.niace.org.uk

Cost: 18.75 [pounds siering)

Motivation to learn

Boekerts, Monique

2002, Infernational Academy of Education
ond Infemational Bureaw of Education

Another in the Educational Practices series
from UNESCO, this i a study of the association
between motivation and learning, using as
examples two children attending school, one in
South America, the other in Southern Europe.
Each chapter s dedicated to one of the eight
Key principles of motivation as identified by the
author. The first covers motivational beliefs,
which will affect the value the students place
on the topic. The second investigates further
‘how unfavourable motivational beliefs impede
learning, and how they can be overcome by
providing positive learning experiences. The
next chapter contrasts this with how favourable
‘motivational beliefs can facilitate learning.
‘The following chapter focuses on the role of
student goals in motivation and helping
students stay goal- or mastery-oriented.

Chapter 5 looks at how students determine how
much effort they will put into completing a
task and chapter 6 returns again to goal setting.
and how teacher appraisal has a role to play in
helping students establish learning goals,
Chapter 7 looks at the role of will power and
persistence. The final chapter looks at how the
relationship between the student’s own goals
and learning objectives can affect motivation.
Although the booklet i short, with chapters of
only one page each, it provides a concise and
informative summary of current thinking in
this field as well as practical strategies for
motivating students

Availability: IBE Poblications Unil,

PO Box 199, 1211 Geneva 20, Switzerland
Web: hilp:/ /www.ibe.unesco.org/publications
Cost: free

New apprenticeships:
support networks information
kit

Department of Education Training and
Youth Affairs

2001, Australa.

‘This info kit is based on material developed as
part of the Support Models to Assist New
Apprenticeships Completions project which
researched effective ways to support young
people (15-24) to complete their New
Apprenticeships. Identified issues were the need
for: social support systems, industry mentor
systems, attention to literacy and numeracy
demands, resources for indigenous learners,
and general promotional and reference
material for young people wanting to find out
more about the scheme, This kit details, in
clearly marked sections, a range of information
to help those working with New Apprentices
address these issues as they arise . It includes
alternative models for strengthening support
networks for New Apprentices; templates for
developing brochures targeting New
Apprentices and employers; guidelines for
developing volunteer mentoring programs;
checklists for identiffing potential language,
literacy and numeracy issues; strategies for
assisting indigenous New Apprentices and
finally promotional material on a floppy disc.
‘The resource is likely to be useful to all those
working within the New Apprenticeship system.

Availability: Qualiy and Access Branch,
Vocational Educaion and Training Group,
GPO Box 9880 Loc 736,

Canberra ACT 2601

Tel: (02) 6240 9247

Fax: (02) 6240 9455

Cost: freo

Nonparticipation in literacy

national study
Long, Ellen
2002, ABC Canada

Thisisthe full eport ofthe irs Canada-vide
study as to why adults do not take up basic
education and literacy programs despite
increasing avareness of litracy issues among,
the adult popultion.

‘The report has been divided into two sections to
reflect the two stages of the survey. The fist
stage was a small scale project (44
interviewees) which laid the groundwork for a
lager survey. The second stage was  phone
survey of 866 people who had not done any
lieracy programs or upgrading since dropping



out of high school. Stage one respondents
revealed quite negative school experiences
which coloured their perceptions of adult
education classes. Stage two respondents
revealed a range of barriers to participation,
including lack of time, family commitments/
lack of childcare, distance from education
centres and the types of programs being offered
and their relevance. These reasons for not
studying ranked above emotive reasons, such as
fear of returning to study.

Asummary report of this survey is also
available.

Availability: ABC Canada Literacy
Foundation, 1450 Don Mills Road, Don Mills,
Ontario M3B 2X7, Canada

Tel: (416] 442 2998

Fax: (416] 442 2987

Web: www.abe.canada.org

Cost: $C25.00

Occupational health and
safety: an introductory
workbook

Edwards, Robyn

1997, AMES Victoria

Primarily aimed at ESL leamers in the
workplace, this workbook is intended for those
studying the Certificate of Spoken and Written
English (CSWE) 111 and those about to
undertake job placements. It s also suitable for
use in adult basic education. The workbook
covers a range of occupational health and safety
topics: manual handling, personal protective
equipment, noise, hazardous substances, first
aid, reporting hazards, safety signs, using
‘machines and notices. The activities involve
using dictionaries, matching words with
‘pictures, true or false, cloze exercises,
identifying hazards depicted in cartoons and
reading and understanding. The book comes
with answers to the exercises and is well laid
out. The resource provides great introductory
material for any program developing OH&S
awareness and understanding for those new to
the practices and regulations of Australian
workplaces
Availability: NCELTR, Macquarie Universiy,
North Ryde, NSW Australia 2109

el: (02) 9850 7673
(02 9850 7849

neelr@ma.edv.au
Webs: www.nceltr.mq.edv.au
Cost: $24.15

Planning programs for adult
learners: a practical guide for
educators, trainers, and staff
developers

Caftarella, Rosemary S.

2002, Jossey-Bass, 2nd ed.

Rosemary Caffarella has produced a
comprehensive and weighty book for new and
experienced adult educators and trainers who
plan and evaluate training programs in a range
of settings. The author has aimed her book at
paid staff, such as principals and managers,
who provide education and training
opportunities for their staff members; and for
volunteers who develop programs for adult
learners (pxxi)

“The book uses the 12-component Interactive
Model of Planning which s practical, people-
centered and emphasises context as a point of
action.

Each of the 16 chapters in the book offers
detailed information on different aspects of
program planning, folloved by summarised
chapter highlights and application exercises to
reinforce the key ideas presented. Topics
include; the interactive model of program
planning; identifying program ideas; developing
program objectives; formulating evaluation
plans; and preparing budgets and marketing
plans.

Availability: DA Information

648 Whitehorse Road, Mitcham, Victoria 3132
Tel: (03) 9210 7777

Fax: (03) 9210 7788

NEW RESOURCES

focussing on student confidence and awareness
of learning, The meanings of holistic
competence, record keeping and assessment
techniques are also discussed. Section 2 is full
of sample assessment tasks, an eclectic range
with detailed descriptions, tips for extending the
activities and observation and recording sheels.
Some of the sample tasks include: making
biscuits, anyone for pizza? How many drinks?
Orange juice; How far s it to the Horizon?

Availability: Language Australia GPO Box
372F, Melbourne (4/51 Queens St.
Melbourne]

Tel: 03 9612 2600

Fax: 03 9612 2601

Email: sales@languageaustralio.com.au
Cost: $39.60

Silicon literacies:
communication, innovation and
education in the electronic age
Snyder, llana (ed.)

2002, Routledge

Email: service@dadirect.com.au Silicon literacies is a collection of essays on the

Web: of literacy practices created by

Cost: $75.58 the new technologies of email, the Internet,
fases, mobile phonc: and online eaming, The

strategies for holistic adult
numeracy assessment. A
resource book for practitioners,
policy-makers, researchers and
teachers

Mar, Beth; Helme, Sue; Tout, Dave
2003, Language Australia

“This resource is both practical and grounded in
good theory. It builds on the strengths and
experiences of a range of experienced
practitioners in numeracy and assessment
nationwide and provides a wealth of good
practice models of assessment, showing how
holistic assessment can fit with assessment
criteria of accredited frameworks. Section 1
includes strategies for record keeping, using
open ended assessment, negotiating assessment,

reading and
writing texts pmduoed l»v keyboard and
transmitted by global electronic networks. With
new technology there are more combinations of
words and pictures, sounds and symbols
making the teaching of language a new.
challenge for those in the literacy field. The
book s divided into two parts. Online lteracy
and rhetorical practice offers a selection of
‘papers which discuss the changing nature of
literacy. Contributions include; Writing the
visual: the use of graphic symbols in onscreen
texts( Chris Abbott); Languages.com: the
Internet and linguistic pluralism ( Mark
Warschauer); and The web as a thetorical place
(Nicholas C. Burbules). Part IT is called
Teaching, learing, technology and innovation
and looks more directly at the impact of new
technology on education. Papers in this section

RESOURCES BULLETIN 23



24 vo. 14

NEW RESOURCES

include; Here even when you're not: teaching
on an Internet degree programme

(. Vellowlees Douglas); Technology, learning
and visual culture ( Ron Bunett) and
‘Technological revolution, multiple literacies
and the restructuring of eduction ( Douglas M.
Kellner).

“The resource offers broad ranging perspectives
on the impact of digital technologies on
literacy, learning and education

Availability: DA Information Services,
648 Whitehorse Road, Mitcham 3132
Tel: (03) 9210 7777

Fax: (03) 9210 7788

Web: e

Ways of knowing:

Cost: §51.45

Technology toolkit: the
Learning Centers at Brooklyn
Public Library

1999, Brooklyn Public Library

This is a really nifty little reference resource.
Perfect for the teacher/trainer looking to
incorporate increased use of technology in her
program. Each section identifies issues
concerning the use of technology in library
lieracy programs. The toolkit then goes on to
describing approaches that were successfully
used at the Brooklyn Public Library. Brooklyn
Public Library has five learning centres which
hold free literacy programs for adults. For
program administrators looking to integrate
technology there are a series of ‘Lessons in
Technology', and for technology and/or literacy
tutors there are a series of ‘Individual Lesson
Plans'. The sections of (perhaps) most interest
are: Word processors and the Writing Process;
Productiviy tools and critcal thinking;
CD-ROMSs, the Internet and information

literacy; and Using the Internet to
communicate. The bibliography includes a
range of websites (albeit US ones) and
interestingly, a simple checklist for evaluating
software in terms of its applicability to adult
literacy users. Worth a look.

Availability: Litracy Program,
Brooklyn Public Library,

431 Sixth Avenve, Brooklyn,

New York 112215

Tel: (718) 832 2560

Web: www.brooklynpubliclibrary.org
Cost: On application
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literacy

Knobel, Michele; Lankshear, Colin
1999, Primary English Teaching
Association (PETA|

This resource is aimed at encouraging more
practitioner research in literacy, through
providing an accessible introduction to
tesearch methodology and techniques.
Although the book highlights the importance
of engaging more primary teachers in research,
its content is equally applicable to any lteracy
practitioner, wishing to undertake their own
research into an aspect ofliteracy or literacy
education. The introduction introduces the five
key features of rigorous systematic research,
which are; a clearly framed research question,
an appropriate research design for that
question, background information that informs
the research question, a suitable approach to
data collection and analysis and interpretation
of the findings. The remaining chapters offer
examples and explanations of different
tesearch methodologies and how they might be
used in literacy research. The book categorises
different methodologies under three main
headings, Library, Lab and Field and within
these looks at issues of validity and reliabilit,
data collection methods ( both quantitative
and qualitative), data analysis and issues. The
book includes an extensive bibliography and
provides a comprehensive yet straightforward
introduction to research which those.
undertaking studies for the first time would
undoubtedly find useful

Availability: AATE/ALEA Bookroom
PO Box 3203, Norwood SA 5067
Tel: (08) 8332 2845
Fax: (08) 8333 0394

Email: acte@aate.org.ou
Cost: $25.45

AR Sers,

What’s my line?: telephone
tasks and activities for ESL
Hajncl, Lilliana

2002, Adult Multicultural Education
Service Victoria (AMES), 2nd ed.

“The new updated editon of the popular
resource “What's My Line” offers activities for
ESL learners at pre-intermediate (ISLPR level
1, GSWE levels 2/3) levelsof English, on using
the phone. The updated version includes topics
such as:

= Undenstanding and using the phone book
Using the telephone to pay a bill, apply for
ajob, make an appointment or chat with a
friend

Dealmg with automated telephone menus

lmng mobile phones and SMS text
messages.

Role plays and group activities are designed to
help students build confidence and develop
their skills in using the telephone in both
formal and informal settings. The resource
comes with a tape of dialogues, which are also
transcribed in the resource and which form the
basis of some of the activities. While the
tesource is probably most useful for second
language learners, topics such as “using the
telephone book”, (which includes practice of
searching by alphabetical order), paying bl
by phone and leaving answering machine
messages, may also be appropriate for lteracy
learners who lack confidence in using the
phone outside of a social context.

Availability: Adult Mullicuhural Education
Service [AMES)

255 William Street, Melbourne, Victoria 3000
Tel: (03) 9926 4694

Fax: (03) 9926 4690

Web: www.ames.net.au

Cost: $32.95 (book); $14.95 [cassette]
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Centre (LANRC) is a key part of the ARIS collection which focuses

on workplace and vocational education and fraining (VET) materials. In particular, ARIS holds all resources developed
with Commonwealth funding under: Workplace English Language and Literacy (WELL) programs, Adult Literacy National
Projects through former 1LY, ALLP programs and current ANTA projects.

Here are some recent additions to the ARIS collection.

Workbooks to support the
delivery of Certificate I in
Business from the Business
Services Training Package
2002, Aspire Training and Consulting

This series of nine training and assessment
workbooks have been developed to support the
delivery of the Certificate I in Business from the
Business Services Training Package. The
workbooks are designed for learners from ESL
backgrounds, or who have literacy needs and
could be used either to deliver the full
Certificate or as part of a pre-vocational
training program. Each workbook has notes
for the trainer and learner, practice activities

v\urk\ng in the Australian business
environment. The material is clearly laid out,
with icons indicating types of activities,

opportunities for assessment and so on and
with many key points picked up in case studies.
Details of each workbook are as follows:
Using a computer

This volume covers six topics: basic features of
2 computer; organising the desktop; features of
a desktop window; working with files; working
‘with folders and other useful features and
functions.

Using a keyboard

“The volume covers six topics: working safely,
using a keyboard, working with the number,
symbol and function keys, using a database
and spreadsheet, developing speed and
accuracy and checking and correcting business
documents

Working in an environmentally
friendly wa;

Working in an environmentally friendly
way includes four topics: the environment and
the workplace, following environmental
procedures, changing your work practices and
your role in an environmentally friendly office,
Planning your career

“This covers six topics: getting started, finding
out about jobs and careers, assessing your
skills, gaining more skills, gathering your
evidence and preparing a resume,

Using business equipment

Using business equipment includes eight
topics: using business equipment, using a
photocopier, using a fax machine, using a

printer, using a telephone system, using
binding equipment, using a shredder,
maintaining resources and keeping records
Working safely in an office

“This volume covers six topics: workplace health
and safety, hazards in the workplace, following
workplace safety procedures, dealing vith
emergencies, rasing occupational health and
safety (OHS) issues and contributing to OHS in
the workplace.

Starting work
‘This volume covers six topics: understanding,
work arrangements, learning about the
organisation, employment conditions, work
requirements and responsibilites, working in a
team and developing good working habits
Organising your work

Organising your work includes ix topics
identifying work tasks and goals, planning your
work, setting timelines and priorities,
completing work tasks, folowing instructions

Communicating af work ncludes cight
topics: what i

These are.

Interpret the context

Generate and select one or more ideas
Collaborate with others to develop the idea.
Reflect on the idea

Represent and promote the idea

Evaluate the idea.

1€S3 Develop innovative ideas at
work: model learning guide

“This resource specifically addresses the
competency “develop innovative ideas at work”
and provides activities and assessment tasks
which address the development of the skills and
knowledge to achieve this competency. The
resource could be used for self-paced
individualised training, or with  group.

ICS4 Originate and develop a
concept: model learning guide

This resource specifically addresses the
competency “originate and develop a concept”
and provides activities and assessment tasks
which address the development of the skills and
knowledge to achieve this competency. The
resource could be used for self-paced

training, or with a group.

communicating successfully, using the
telephone, drafting written information, writing
messages and memos, writing faxes, writing
letters, writing e-mail messages.

Availability: Aspire Training and Consulling
Level 11, 10 Queens Road, Melbourne
Victoria 3004

Tel: (03) 9820 1300

Fax: (03) 9621 4392
www.aspiretraining.com.au

Email: nationol@aspirefraining.com.au

26.00 each or §125.00 full set of 9

books

Innovative ideas at work
resources

2002, Australian National Training
Authority (ANTA)

“This st of resources was developed for the
Metals Engineering and Related Services ITAB,
but provides an introduction to developing
innovative approaches to work which would be
relevant to any workplace. They identify a
number of skils as being necessary for
individuals to become innovative which are
linked to stages in the innovation process.

Innovation ideas that work for
iners of innovation at work
skills

“This guide for trainers offers a range of
activities and practical methods for teaching
these skill, either to small groups or one to
one.

Innovation ideas that work for
managers

“This guide for managers offers a range of
practical suggestions for managers who wish to
enhance innovative practices in their
workplaces. It also provides some information
on styles of management and how these can
impact on innovation and how to establish an
environment in which innovation can flourish.

Availability: RATIO, 8 Soudon Lane,
Paddington NSW 2021

Tel: (02) 9360 7899

Fax: (02) 9360 1733

Email: admin@rafio.net.au

Web: www.ratio.net.au

Cost: of ICS3 $16.50, ICS4 $16.50, ideas
for trainers $27.50, ideas for managers
$27.50
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ARIS maintains o wide and up to date collection of articles from a range of journals both Australian and overseas.
The journals database may be accessed at the ARIS website: http://www.aris.com.au

Suda,Liz, A the

OBrien, May L., “First hand experiences of
aleamer from a diverse culure’, TESOL
in Context, Yol.12 102, Dec. 2002 pp3-
. (non-English pecking,culural
differences,

convergence of ESL, and ALBE”, Fine
Print, V0126 0.1, Autumn 2003, pp 35
It educa

teaching mehods)
v, N, “Lsaming s yourg

research, adul leaming)

sciences)

ADULT EDUCATION
Alexander, Tius, “The global leaming
challenge’, Adults Learning, VoL 14
00,7, Mar 2003.p 2829, (adul learing,
polcy)

Martin, lan, “Citizenship debate asks some
avkvard questions”, Adults Learning,
Vol 13 1010, Jun. 2002 pp 1820, Gocial
sciences)

ADULT LEARNING

Iynch, Gemma, “Mapping the eaming
joumey: the Iish Natonal Literacy
Agency'sstandandised assessment
framenork’, RaPAL Bulletin, No. 49,
2003 pp.14-19. (comparatveeducation)

Mare Beth, “Adult numeracy asessment
and curriculun: limiting o enhancing the
possibilis” Literacy Link, 10123 0.2
Apr 2003, pp.14-16. (math

Adults
Learning, Vo102 0. 202 p.11-
12. jouth, adul leaming,psychiatric
disabilies)

Jacobsen, Yola, “Making the jumpinto
enployment”, Adults Learning, Vol 14
0.6, Feh. 2003 pp.25-27. (vorkplace-
program development)

Mather, oy, “Mental heath development
and inchusie education”, Adults
Learning, Yol 14 0.2, Oct. 2002 p.13-

Tran, Briony “Bvluting the via ik,
Basic Skills, 12, pr 2003, .8, (adult
lteracy, eluation)

LITERACY

Goiro, Jule,“Exploring iteracy on the
Intemnet”, The Reading Teacher, Vol 56
103, Feb 2003, pp 458-464. (reading,
technology)

Don, Zuridah Moh and David, Maya
Khernlani,“Gendered discourse and critcal
language awareness: ramifications for
language eaching”, Australian
Language Matters, VoL 10 104, Oct/
Now/Dec. 2002 pp3,12-15. (visal iteracy,

COMMUNITY EDUCATION

Naphray, Sunil,“Basic sils in local

15, (adult e
disablites)

FAMILY LITERACY

peychiatric

Field,Jane, “Tempting 1
the classroon”, Adults Learning, Vol 13
n0.10, Jun. 2002. pp.12-13. (access to.
education)

Greany, Toby, “What makes an effective
lifelong leamer?”, Adults Learning,

VoL 107, Mar 2003..19. (eaming
processes)

s, K, “Undertanding the
condiions of adult eaming”, Adults
Learning V0114 n0.4, Dec. 2002 pp. 18-
0. (feaming proceses)

James, Kathryn, “How low self-esteemn
et adult leamers”, Adults Learning,
Vol.14 00,5, an. 2003, p.24-26. (theories)
Staniseet, Paul, “Projet puts black and
Asian women n the picture”, Adults
Learning Vol.14 106, Feb. 2003, pp.22-

P
community engagerent”, Basic Skills,
13, May 2003, pS. (non-English speaking)

Swanton, Pauline and fones, my

Basic
sklls, 12, e 2003, .5

Faulstich Orelana, Marjore; Reynolds,
Jennifer; Dorer,Lisa and Meza, Matia, “In

“Community e
comes o age”, Adults Itlmlng‘ Vol 14
102, 0ct 2002, p.19-21. (adult learing,
comparative education)

CCOMPARATIVE
EDUCATION

“Promoling iteracy in Tanzania”,
Reading Today, V0.20 04, Feb Max
2003.p45. (lteracy,school-based
programs)

CORRECTIONAL
EDUCATION

OFFlynn, Mark,“Literacyin prison”,
Australian Language Matters, ol 10

“para-phrsing
as afamily eracy practicein immigrant
househlds”, Reading Research
Quarterly, VoL 38 .1, Jan/Feb/Mar
2003.pp 12:34. (iteracy, non-English

speaking, resarch)
LANGUAGE
DEVELOPMENT

Lo Bianco, Joseph, “Invented knguages
and e worlds”, Australian Language

Matters, Vol10 03, Jul Aug p. 2002
16911 (anguage)
LEARNING PROCESSES
Brinkmann, Astid, “Mind mapping as 2
ool in mathematics education”,
Mathematics Teacher, o196 o2, Feb.

24 omenslbcaton sl o) | o3l ugSp 202 .5
Styles, Caherine, I in lvlew
museun space”, Australian Journal of I di

Adult Learning, V012 o2, Jul 2002
pp.169-191. (adult education)

ADULT LITERACY

Gunn,Jane, “Literacy and domestic
siolence”, Literacy Link, Vo.23 o1,
Feb. 2003, pp 10-L1. (women'seducation)
Mace, Jane, “Language experience s alve
and icking”. RaPAL Bulletin, No. 49,
2003.pp3-5. (language development, oral
language,writing)

Sickling, Tana,“Action forinlusion”,
Basic Skills, 11, ar 2003 pp. 8.
(bearing impairment, non-Englsh
peaking, comparatve education)

14 NO 2

CURRICULUM

Graham, Jane,“Designing an oline
course”, Interchange: Journal of the
NSW Adult Migrant English Service,
No37, Jan. 2003.pp 12:21. (curiculum
design, technology evaluation)

DISABILITIES

Allsopp, Daid; Lovin, Lovany; Green
Gerald and Savage-Dais, Ernma, “Why
students with specil neds hae dificuly
earing mathematics and what teachers
can do o hely”, Mathematics Teaching
in the Middle School, VoL o 6, Feh
2003.pp 308-315. (intellectual disabilites,

2003, pp96-101. (mathe

mathemats - pfesional evlopmen)
Schloglmann, Wolfgang, “Emotons:
constantacconmpany n leaming
proceses”, Adults Learning Maths
Newsleter, No.18, Maz. 2003, pp -7

LIBRARIES

Clarke, Geneveve, “Making the link
between librares and ault basic skll”
Adults Learning, Vol 14 o 4 Dec. 2002
P.27-28. (adulteducation, adult ltracy)

Clarke, Genevieve, “Making the vital lin}
Basic Skills, 10, Feb. 2003. p.9. (adult
Heray)

Kothar, B, “Watch TV and reat: itracy
skillsdevelopment n Indi”, Literacy at
‘Work, X039 May. 2003, pp6-7. (eaching
methods,reading, distance education,
comparative education,technology)
Ludvig Chrstine, Making senseof
lteracy”, ALEA Today, Feb. 2003 .
Tnsert 14, (heories)

e, llan, “Lieacy and the ther: 2
saciologcal approach o liteacy eearch
and policyin mulilingual societes”,
Reading Research Quarterly, o135
0.1 JavFeb/Mar. 2003, pp.132-141.
(poliy, research, program administeation
National/State progranms, culural
differences)

Osbourne, Barryand Erc, Wilon,
“Molliteracies in Tortes Stcit: a Mabiag
Isand State Schooldiabetes project”, The
Australian Journal of Language and
Kiteracy, V.26 10.1, 2003 p23-38.
chool basd programs,aborginal
educaton, non-English speaking)

Rother, Lee, “The impact o medi eracy
currculum on th lerte ehasiour of
ik adolescens”, Literacy Learning:
Middle Years, Vol 11 0.1, Feb. 2005
T2, (sl leracy teaching
‘methods,youth)

MATHEMATICS -
CURRICULUM MATERIALS
Clay Okon, o, “Intendiciplinary pojects
enhance teaching and leaming”,

iematics Teaching in the
Middle School, o8 105, Jan. 2005
PD.260-266. (oral language, writing, non-
English speaking)



elman, A and N, Debora,

Grant, Rachel A and Wong, Shelley .,

JOURNAL READINGS

Keiran,Joan and Harcour, Patrcia, “A

icalsampli
actiites”, Mathematics Teacher,
V0L95 10, Dec. 2002 pp. 685,693
Glidden, et ., “Build your own fraction
computer!”, Mathematics Teaching in
the Middle School, Vo8 04, .
202 pp 204208,

Hind, Gl “Monet tlks”, Basic Skills,
11, Mar. 2003, pp8-.

Jobison, An, “Hitorial oo of
cilendar’, Mathematics Teaching in
the Middle School, 1018 o , Dec.
2002 . 196-19.

Kersaint, Gladis, “The pool problen’,
Mathematics Teaching in the
Middle School, Vol 104, Dec. 2002
pp190-192

Loong Esther, “Using the worldwide web
10 teach mathemnatcs in seoondary shook:
some examples”, The Australian
Mathematies Teacher. 10159 0.1, Mar
2003 p23-29. (echology)
Whibley,Robyn and Sott, P,
“Babylonian mathematic”, The
Australian Mathematics Teacher,

Vol 59 0.1, Mar 2003, pp 246

MATHEMATICS - GENERAL
0 Donoghue, fohn, “Mathematics or
numeracy: does it elly matter?”, Adults
Learning Maths Nevleter No. 8, Mat
2003 p 148

Wedege, Tine, “Numeracy 3 2 basic
qualifcation n seni kil obs”, For
the learning of mathematics, V0. 22
703, Nov 2002 pp23-28.
ducation, vocational educaton)

Chanda, Noyona, “Adult numeracy:a
campaign in need of a strtegy and
support’, Basic Skills, 11, ar 2003, p 2
(mathematis-pofesional deselopment,
comparative education)

MATHEMATICS-

“Barries o eracy forlanguage-minory
Teamers. an argument orchange n the
literacyeducaton pofession”, Journal of
Adolescent and Adult Literacy, 0l 46
105, Feb. 2003 pp386-394. (jouth,
Titeracy,soci-ecomomic nfluences,school-

better science”, Fild Notes,
Yol 12002, Fall 2002 p. 134

ROGRAM
ADMINISTRATION-
NATIONAL/STATE

A progra

Jimenez, Robert T, “Literacy and Latino
students in the United tates: some

i
145 years onfrom Murdstone znd
Grinshy”, diom, 10135, No3, Dec. 2002/
Jan2003 pp13-17. (outh, vocational

s, Paul, aLLENs

TEACHING METHODS
Copeland, Mat and Goerin, s, “Blues
Jou can st teaching the Faust theme
hrough music, erature, and flm”,
Journal of Adolescent and Adult
Literacy, VoL 46 105, Feh. 2003 pp 436
441, vsual lieacy youth, lieracy
reading, writing, oral language,
conputes)

Gerve, Robert K and Sgo, Richand |,

consierations, questions, and e educaton) “Creating and using uidel discovery
diections” Reading Research lesons’, Mathematics Teacher, 1019
Quarterly, V0l 38 no.1, Jan/Feb/Mar. READING 0.1, Jan, 2003, pp.6-10. k\eumm

2003, pp 122128, (iteracy, comparati Cole JlE, “What proceses,

lucation, technology)

Panova, Tiana and yste,Roy, “Paters of
comeive fedbock and uptake in an adul
ESL clasroom”, TESOL Quarterly,

ol 36 104, Winter 2002 pp 573-295
(resarch, teaching methods)
Pransky, Ken and Baley Francis, “To meet
your students where they are frst you have
tofind them: working with culturall and
linguistcaly dvere atisk sudents”, The
Reading Teacher, ¥l 56 10 4, Dec Jan
2002005, pp 370-383 (cwltural
diffrences, school based
teaching methods)
Unsworth, Len;Asorga, Cristina and Paul,
ilia, “Bxplorng the development of 2
narrative of personal experence n adult
second language writing 2 sstematic
functionallingistic persective”, TESOL
in Context, Vol 12102, Dec. 2002 pp 20-
27, (uriting)

Washingion, Ros, “EAP on the Thai/Burma
border - English for Burmese bealth
workers”, Australian Language
Matters, Vol10 103, Ju /Aug Sep. 2002
PD3,10-11. Cadul leracy, cultural
diffrences, workplace - program
description)

ORAL LANGUAGE
Droop, Mienke and Verhoeven, Ludo,

programs,

ford,“Supporting vocational
students through pojcts”, Basie Skills,

vead? Fourleracy personalies, The
Reading Teacher. V.56 10 4, Dec Jan
20072003, pp 326-336 (eaming
procese,schoolbased poganms)
Fitzgerald, Jil,“Multlingual reading
theor", Reading Research Quarterly
Vol 38 101, JanFeb/Mas 2003, pp 118-122
(heores, language devlopmen)

RESEARCH

Clary. Heather,“Deseloping embedded
Tanguage, iteracy and numeracy
provison”, Basic Skills, 12, pr 2003
. iteracy mathematics-general,
professional developent)

mathematcsprfesianl delopmen)

Granneto, Mary L and Vincent, ynda,
“Motivating students 1 achive higher
orterthinking s throughproen

¢ Mathematics Teacher, 1095
109, Dec. 2002. pp.T18-7

Kogler Brian, “Dravn and quarered
catoons n the adul clasroon” Literacy
Link, V0123 10.2, Apr. 2003, pp.6-9. (adult
lteracy, visual teracy)

soli

Reifinan Serebrenick, Mara,“Formal
grammar teaching in  communicatve
clasroom’”, VATME Newsletter, No.|
Feb, 2003, pp.5-9. (non-English peaking,

RURAL
Burton, Mavine, “Al Hteraces geat and
snal.a consideration ofrual leracy in
the contextof ncreasing agrculurl
bureaucratsation”, RaPAL Bulletin, No.
49,2003, pp.9-11. (adultliteracy,

Shaw, Mae, “Learming through song’,

Adults Learning, Vol 1408, dpr 2003

1213, adultleaming)

Walisley Angela L E.and Muniz Joe,
Cooperatveleaming and s ffecsin 2

influences)

SPELLING

Pace Nilsen, Alleen and Nilsen, Don. LF, “A
nevspinon \uchmwzmum asoure.
based approach”, The Reading
Teacher, V0l.56 0.5, leb 2003, pp.436-
439, (eaching methods)

SURVEYS
Airdge, Fiona and Tucket, Alan, “Tro

in frst-and second-language kearnrs”,
Reading Research Quarterly, 10135

n0.1, Jan/Feb/Ma 2003, pp.T8-103,

steps orvand . Adults
Learning, Vol.13 no.10, Jun. 2002. p.14.
(adltleaming,acass to educatio,

Mathemarics Teacher, YoL% o2, e
2003 pp 112116

TECHNOLOGY

leaming research projct’, Literacy
Works, 0ct. 2002 pp 3. (computers, access
o education, adult learing, workplace-
surveys)

Andrews, Richard, “ICT and leracies: 2
e kind of research i needed”, Literacy
Learning: Middle Years, Vol 11101,
Feb. 2003, pp9-12.(eracy)

Dufy Jo; Koore, Anna and Weston, Fran,

15, M 2003, (radin, schoolbusd programs, search)

ocatonal edcaton,leray) PROFESSIONAL agston,J, “Beneis of sy sils
s explorin the nematonal Adl Lieray

Bel, Anne,“Providing clases for the Chan, ik, “Declping apofesional | 51y a1, Literacy Link,Vol23 o1,

g g ) Feb. 2003, p. 1113, (iteacy comparave

news”, Literacy Link, Vo123 no 1 Fe,
2003, pp6-7. (Non-English speaking, ural
eduction)

development agenda in -k
NSW AMES teachers ook hefinst tp”,
Tnterchange: Journal of the NSW
Adult Migrant English Service, No 37,
Jan. 2003 pp 1. (ehnology non-
English peaking)

education)

teaching in NSW AVES”, Interchange:
Journal of the NSW Adult Migrant
English Service, No 37, Jan. 2003, pp &
7. (non-English seaking)

Hammet, Roberta £, “Lieracy leaming
it friendly neghbouhood compuers”,
‘Connect, Yol Iste 1, 0ct/Nov. 2002
P13
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JOURNAL READINGS

Hemming, Heather and Langille Lisa,
“Gettng connecte: lectronic
communication n a workplace leracy
progrant, Literacy Link, V0123 1.1,
Feb, 2003, pp 1416, adult teracy
workplace-program development)
Kavanagh, Kerry 0 technologies and
leaming o be lrate!”, The Australian
Journal of Language and Literacy,
¥0l26 0.1, 2003, pp 39-52

Matthevinan, Ssha; Blight, Adran, Daves,
Chris and Cabot, John, “What does
mulimodalty mean for English: Creaive
tensions in teaching new tets and e
lieracies”, Literacy Learning: Middle
Years, VoL no.1 Féb 2003 p 3136
lterac, visal leracy)

Richardson, Maryanne, “On-line leaning -
Justin time, just enough and just for me
Literacy Works, 0ct. 2002 pp.2.
(computer,acess 0 ducaton, dult
leaming)

Sargant, Naomi, “What part does he veh
play in ifeong leaming?”, Adults
Learning Vol13 10,10, Jun. 2002 pp.22
23, (alult earing)

Sehvyn,Nei,“Rethinking he digital diide
i adult education”, Adults Learning,
Vol 13 1010, Jun 2002 pp 2426, (acess
10 educaton, adult educaton)
Waterhouse, Dorothy, “Ellerly leamers and
newtechnology based acttes”,
Interchange: Journal of the NSW
Adult Migrant English Service, 037,
Jan. 2003 pp37-42. (non-Einglish
peaking, reearch)

THEORIES

Berg Charls, “The role ofgrounded theory
and ollaborative research’, Reading
Research Quarterly, VoL 38 10,1 Jan/
Feb/Mas 2003 pp.105-111. (Theorie,
esearh, language deselopment)

Martin, T and Merril Barbara, “The
tmubleith words”, Adults Learning,
Vol 14 no4, Dec. 2002 pp 2426,
(socioeconomic influences, language
deselopment)

VISUAL LITERACY
Scharm,Erica, “Making a case for media
lteracy in the curriculum: outcomes and
assessment *, Journal of Adolescent
and Adult Literacy, 0146 1o, Dec/
Jan. 002003 p 354358
VOCATIONAL EDUCATION
Otter, Sue, “Why is the DTI interested in
skills?”", Adults Learning, Vol.14 0.2,
Oct 2002 19 2223 (olcy)

t ARIS on the in .
intly funded by the Adult, Community and Further Education Board of Vict

Sim, Sue, “When the valls come dow:the
TARE - schools partnership in NS,
Education Links, No 65, Spring 2002
192526, (school based pogams,youth)
WOMEN’S EDUCATION
Bart, Jean, “Breaking thesience”, Adults
Learning, Yol 14107, Mar 2003, p 1.
(comparatve education, adult education)

Kumari,  Vasantha; Rani, . Sudha nd
Surendra, G, “Empoverment of women
through lieracy”, Australian Journal
of Adult Learning Vol 42 .2, Jul.
2002 pp227-2

artive education)

Scale, Chri,“Challenging domestic
vilence”, Adults Learning Vol14102,
Oct. 2002, pp.24-26,

WORKPLACE-GENERAL
‘Englih that works”, NCLE Notes,
Yol1,No.2, Winter 200272003 p.110.
(non-Einglish speaking,teaching methods,
adultlearing)
Castleton, Gerldine, “Workplace eracy: 2
contested e, Fine Print, 0126 10.1
Autunn 2003, pp 917, (iteacy adult
leaming, poliy)
WORKPLACE-PROGRAM
DESCRIPTION
Wallis, Emma, “Work based pojet

¢, Adul

(professional deelopment, schoolbased
prograns)
Singer,Jesse, Shagoury Hubbard, Ruth,
Teaching from the heart: guiding
adolesent witers o lerate e,
Journal of Adolescent and Adult
Literacy,Vol46 no, Dec Jan. 2002103
326336, Gouth)

YOUTH

“Educating lenagers”, Education
Today, No, Jan/Mar2003.p4-7. (school
based programs, vocational educaton,
comparative education)

Blackbun, Molle ¥, “Disrupting the
(heero)mommatie tericyperformances
and identity work with queer youl
Journal of Adolescent and Adult
Literacy,VoL46 no4, Dec Jan. 2002103
PD312:324. (minority groups, eray,
sociocconanic influences)

Dragsia, Cathe,“Features of 2 sucoessful
student partcipation model”, Connect,
No.135-136,Jun/Aug, 2002 p. 3435
(school based programs)

Martino, Wayne and Pallota-Chiacoll,
Maria, “Boys and gk talking about what
matters: student voic s text n the English
clastoon”, English in Australia,
No.35, Dec 2002 pp54-68. (e
differences, reading,culural diferences,
non wriing oral

l
Learning Vol 14 02, Oct 2002 pp
28, (urkplace development,workplace
‘evaluation)

WORKPLACE-PROGRAM
DEVELOPMENT

Hobson, Vicki, “Deseloping workplace
lteracy in Scotland”, Basic Skill, 10,
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